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Girted l^-3flrsR!! f vmtijat^Qn 

-1 



ued m t^ll jm BarBpoiile ^:tor pilot prmjmt^ mhk&^mjl^ 
dgmQnstriitfi iirth^Qde by yihiach existing srart #yti#s |lPted snd 
tsi©ntad p^sB^afws may be evaluated. A'p»i^«i^ i^ll written nnd 
ujais pytamittid pt— 1 NovtahBr iaa»i fay m mm^w^^^umie ElliEitti 

Hpujan, and tofl^fi CoyntiM . NotifiMtiOTi mt ^.rnjjist approvals 
mas reeoiv^d in Oecgnibar^ riM4, HpiyBver^ m^mm the prejwot 
were nst avillafailie to th© ^rsjeet diree^M^ untl /Mireh, 19BS 



The ev@lU0ifalon dialgn ohosen For the preBrarn mm m 
muitimttrlbyti i^tiiity modMl Ce*g., Ediumrdii, Suittintag, S 
Snapper , 1S?S3 toeoauis thi^ mpdel uiae Mnsidared bitter eyiteMl 
to the typ^iQf deelilona made by thpee laho uipuld utilize th^ 
evaluatiofi findl_nge* 



The mQrt ps»pular altec^riative to the multlattribute utili— -ty 
apprpMh t^prpMTam ivaluafcien, an experimental disign, waa 
rejected f w th» eQllming z^mmmmm. 

I * The ivgl^ijet ion process began Luith a program whioh was 
alresay in ^ plaae, Inuje^ the uee or a control group wea saut 
of thequgtetlon, 

a* Tha unft irneis of aonylns the pregram to a rontrol gmup 
uipuld L made an experimental deaign unattractive if n^^t 
unethlcel, 

3, E^pgriniiCTital iisipr-a^ often laok Boologioml validity 
^ CRBn^UlU a Smith, 19^93^ 

^ * The hypQ^thesii tagfc in experimental design compares ttne 
a^pat- ifiiinta_i hypothag^^ to en absurd hypothesli regardln^a 
the efficti qF i proBr-mm, the null hypotheaii. It is 
as^trentily um^llkgly th»t a gifted and talented program ujimi 
have nesPf^Pt on its partielpants uihatsoever/ Further , 
th% hyjothi^^is tist d^mm not ref leot the typii of dBolsl=jns 
required bu deoiaion nirakers. Deoiaion makere ara interesfaBd 
in tha vilu^^ of the pr— ooram relativa to ita oost, that ma 
the eert of dati progr^^iti evaluators ahould provide* 

S. HupcthiiUa testing ia a one ehot deal, in which 
sumrflat^vB f^aulti ire intended to fully deecribi the 
oharftotir o^r the pmgr^^m * Prpgrams change Qontinuouely - 
And Uihen results en evaluation are" reported, they 

probabiy bi=ome invalii^ very quickly because any oompetBrst 
program dif^otor will make ohangee to oerraot the progrBf»s 
faults . 



Siftsd Program Evaluatlan. 

■ -■ -a- 

Jh» BrriGtiVBnesa of McealBratlon CKulik fi Kulik, 13843 and 

Oifted prDBrania CKulik t Kt^llk. ISllJ has alreadu bean 

■stabUshBd. It la mor^ to provtda a systam of 

ongplTip data MllBQtion r»ffiardins tha aPf aetlveriBaa of <-hB 

^ ^^oompli^mmmnt QW its Boala. It is Baaantial 

vfH B^* whB=-B the svaluatlon prsMduraa Bvslva 

with tha proBram, 

. EduiBrds. Buttantao, S Snappar C197S3 suooBat that uia can 

? -^7^?*°"^'^°'" ■tstelBties usBd by the baseball 
statlatlelan. pBrrorjnanen data should ba DathBrad, conipiiBd 
BTid^malntalnad on a continugjous basia on tha dimBnaions ralBvant 
to tha dBcisipna which ar« to ba made. Than. dBelaions 
ragarding ball piaysra or poroorama . may be fflade baaed upon an 
BvaluBtlon^of thalr utility. wBlghinB data on aaoh dlmanaion 
apEordlng tha vBluaa of thas paraona balnB aarvad i a . g . . the 
taaina nunBr or Fans. , m . 

Ths baBBbill manaoar»«is daclsiona are gBnaraliy Caithpuoh 

" notalwauap intBmndBd to maxlmizB a simpla and obvioua 
^bjBctivBs winning . Tha Qfi..jBOtlvas of Sifted and TalBnted 
Programa ara fap leas clear-. In dBBlgnlng an avaluatlon of 
sosial proBrams, WB havii to * racoBniza that the most formldablB 
™ . Idant^ lfuing the dimBn.ions or values whloh 

i ?S w ""s^iwl^^d as UBll as diSGOvarlng the wBlBhta that 
should be assignBd to thosB obj act Ives. 

A nuitiattfibute Utility nodal was adoptad for the 
Bvaluation OF BiftBd and ta-ientad proBrama bBcausa it avoids tha 
pitfalls of thi BJcparimBntan method while providing decision 
mukars with the information nBcasaary to inoreaaa the impact 

it^f,LPp=?J^JS fi} Olftsd studBnts and tha oommunity . 

It UBS fait that by davelopttng such a modal, as well as a 
•cpmputBr basod lystam For erampiilnB and maintaining data, this 
evaluation projact would prravldo tha method and matarials to 
raciiitatB a prBcess of continuous svaiyation and data 
enlightanad adminlstratlvs ^ooision making. 

"ETHap 

OF «oJ?.^.5j^®*.^°fr*^*?"^ stenould ba made resarding tills method 
^Lt Si"v !7 .i^OnlficanoB in the context of a ona 

shot Bvalyation is vary llmLitad, The purpose oF this oroject is 
to providB tha b.sia by u,hi«h continuous systBmatlc IvaluBf ion 

that thrL' ""^ TalantBd Program. To ansurr 

that the compleKitiBs and ti_ms consumption assooiatBd with 

uti?f?,'«"^ S'i-^^ manaBttiTisant. computaticns oF waights and 
^laii th. compllinrT and soorlng oF instrumBnts does not 

stand in the wiy of intogrfctiing multiattributa utility prooram 
miipE JM",if T==slBnted Program deSision maSIngf 

4= ^^^^^^ *y ComputBr AssistBd Program * 

EvaluatipnJ wae flavBloped in = conjunction with this pPojact. tt 
allows the user to 15 enter = and store goals, S5 enter .Values 
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EilftBd PrpBram Evaluatian 



used to qompyta lyeight^^^ ths wBlght 

ror each goal, 33 allpMp t^^ ©ntir prlof ss^ima^as af 

goal attainment and oartiputiiis yfalgt^fced i prlsrt estimate of 
goal attaltjmant ueing feftW*^^ •ij lUowa tha« uner to anter 

arid maintain the valuM datfivsd aaBesssments of 

ffoaii at^ainmarit, S5 Mrnp uihtteJi refleot a 

pradiotlon of prqgram ^a4M*ind f IrM^l utilitlM usfiloh ara a 
battar aatlmata of proBrain utilirtH l»a^iiiuii thay ^^aks in to 
apoqunt additional, IMS datiiouroB^, and 65 produoa 

and print a raport whl^Ii isiiiowa ^ dlrft^rtor to fooua 

attantion on go^l^ thalc ^Pmmmt s^mWLumfi inA/mr lavmst affectively 
attained. The manual f or flUOflPlE ap^ssM in Appanvdl^c A, 



Substantial diff ie^gltijyga mn0\ 
information asaoolated yltiitha Qlfi 
evaluation . Soma of thi* j^lffle 
dlf f loult , stormy wintar ttgn^aypi 
prooess opourrlng late iTi chi aprlr^i 
the teaohar * m mind Is nprp kmm^A i 
uaar thiin on neuJa Innov^a^im/i itrtit^i 
improvamant . Houjevarp c^f liln g^t^ii 
resulted in additional obniila^ . I 
extra time and addltiprial ftrlps hj^r) 
evaluatlpn projaot le IncPmiplita bm\ 
HoiuevBr, the model itsplF^ii bMfi 
oan easily add and updstQ dati m 
oomputed final utility » 

Step 1 . IDENTIFYINB F^OEqpN|y(^^^^ 

The, first step in pr^grai ev^lL«»atlon must be 
the dimensions or goalp ttii pMgr— thit are ti 
evaluated, Qoale and obj^ctlyae thtet usre Identii 
gifted and talented proBr^nprifl^ettod two kinds M 
Expert opinions on the osdliwhli^h Should be av^li 
sought by revletulng the litiriture ^ This was fol: 
syetematlo attempt to Int^tyiiia p^r^cna yho are mi 
p^pgram and who are likely to hold Vf^mrying per spas 
regarding goals of the pr^griiiii 

Ue began by idantiS'ylr^BgQal^ s^^valutttad in pi 
program Bv^luatlona CProwg^, 19781 teen^iJlU, 197S: 
Stuff lebBam, 19703. Adttittonilly , i^ooksand artlc 
disoussad effective gifted rt tai^n«ted proiranilfii 
Ce.g,, Ballagher, ig7S| Rgrizylll & Swn it H, 13795 . 
list of goals appears in flbpandl^ 6* 



tunbirad in QMlleotlng the 
@d and Talenti^tfd program 
oan tia attt-l_ touted to a 
td uiith the evt-aluatlon 
r sMsion, a ^ima at uhioh 
m ^flfDplatlng ~^hs aoademio 
\Lmm Fgr prop r^^ m 
1 ftiid politlo^al events 
lub^tential qi^antltlee of 

raqyirad and . some of the 
aiu^e Qp thsaa^ problems « 
ell developed and program! 
to the pr^a-islon of the 



to determine 
I be 

ried for the 
' information . 
jmted biere 
.omed fay a 
^fsoted fay the 
itlves 



^evlous gifted 
; Stake, 1967 1 
^les mhioh 
I uere revieyjed 
The initial 



Next, me IdBntiflBia 9 pQpulmtlaran of pirsons tauhose input 
into the goals to ba evaltj^tiwas uja^^rartidi ^Thi^^ step inoluded 
attendanoa at parent greLjp ayUvitlfi^St tiisher rew^ieyjs and 
interviews, student interv^Uis, ps5^e«it intarviews„ and 
intervieijs with administrators and ewoerdinators . Those mho were 
considered more knoi^'ledBasbiU shout i^lftid pregrswns and/or ujarB 
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BiftBd ProBram Evaluation 

■ . ■ ■ . . ■ . . 

dlFriault to ascess for an IntorviBW suara glwen the list of 
goals for rBviauj and urlttan commBnt. In refcrospact 
IntorviBUJlnB, ■Ithough varu tlmB eonauiiiing, la by far tha 
auparior mothod for dslinsating tha goals to ba avaluatad. 

In the Elliott County aehaols, a teaohBra and 3 
•dminiatrators rovlBuad tha proliminary list . Intarviaua uiara 
oonduotod with 14 atudsnta and 7 paranta. 

In tha Morgan County SBhools , S tBaehara and S 
mdministratDra raviawad tha praliminary liat. IntBrviaius uiara 
eonductad with 35 atudanta and 13 parBnts. 

In tha Rowan County Schoola, S taaohara and S 
administratora raviauiad tha prBllminary list. IntBrviBiua uarB 
oonductBd with SB atudanta and 17 paranta. 

^ Tha attampt was than mads to inoluda as many of tha nau 
goals as poasihlB. nany wBrB rajactsd immadiatBly bacausa thau 

-^wars not truly goals for svaluation Ca.g. How ara us to dBvaloS 
eonslatant, valid , and fair idantifioation prooedupBa givan 
state mandatad quotasTJ, Oihara uBrasubaumad within an 
Bxlstlng oatagory Ca.g. intalligant bahaviora waa subaumad undar 
eognitlva QbjactivoaJ . Soina goals wars addad Ca.g., aoelal 
skills dBVBlopmant3 whila othara wars dropped or subsumed . Tha 
Final SBt of Bvaluation objactlvBs appears in Tabla la. lb le 

• along with tha rasuita of tha entire ovaluation. 

Step g. hiEIBHTlMB PRaBRftM Bpft l 

. Tha next phasa in the program ovaiuation rBquirBs tha 
asaignmant of weights to each of tha program goals. ParBnts. 
taaehBrs, administratora, and atudants partioipatad in the 
datBrmination of wsighta for tha program goals. Participants 
ware invitad to an after aohool sasaion whara rafrBshmBntB 
sandwlohas, and snacks wBra first SBrvBd. This was followed by a 
group project dssignad to oonaider what program goala would be 
wBighad most heavily in this program evaluation. 

This phasB of the avaluation was complBtad using a two sten 
process for evaluating the rBlativa signifioanca of antitles. 
.irth r ^-"^^ """^ ordBrad in a group discuasion 

oi^Ii^t^^^L ri^'-.P*'"**^-''""*^' SanB^Blly. this maant dividing 
participants into two groups aach facilltatBd by projact 
parsonnel. ftftar a general description' of the purposa and 
utility of the proBram avaluation, the process of aasicinina 
WBlBhts waa illustratad uaing a pizza buying decision makino 
modal Csea flppandlx Ci . This allowed us to illustrate the 
process by means of a concrata example . Tha group facilltatcr 
prooBsa by daaeribing the entitiBs to whom ralativa 
weights were to ba asslgnad Ca.g., amount of chaeso. sauca 

^hf «2^itions5. A possible discussion that might no 

with the pizza decision was illustrated for tha group and 
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EMlQt Count>' Ev&luatiDn @f Qift#d mud Ta1ent#d Proorain 

NQM#fnb#r 25 If 85 



Goal Tl t1# 



Iden 1 1 f i cmt t srt 
ach i euem#n t 
mptitudt 

att I tudts 
special talents 
Identified mtud#nt 



iMeight prl^r @Ma1uat#d 



effort 



AMaf lability <acroms 



age etc.> 



on 



Adequacy of Staffing 

attitudes about gifted 
\ knowledge about gifted 

knoiMledge of subject matter 
additional hours for preparat 
permon^hours from state funds 

Adequacy of Evaluatige Structures 
short range effects 
long range effects 



Time on Actiuities 

accel erated tradi t i onal courseuiork 

gaining broader knoi^ledge 

problem sol Ming skills 

general ' creat I w i ty 

Great iMe products 

deMeloping effectlye attitudes 

cultural ©nrlchmiint 
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Counse 1 i ng 
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Parent Inyol vement 

Parent I n format I on 
Parent Input 

Cogn I t i ve DbJec 1 1 ye s 
general ach i evement 
specific dmain ach 



eyemen t 



Affective ObJectiues 

attitudes toward schooling 

mot i Mat i on 

sel f ^eual uat i on 



£48 



94. 4 



58.3 



.249 


76 


95 


.207 


88 


80 


.119 


37.5 


2S 


.172 


37.5 


42 


,144 


29 


25 


.106 


41 


40 



,05 



127 



65 



24 ,8 



6S 



81 



24.6 



81 



.ISl 


74 


73 


.258 


8.8 


-1 


.299 


26.6 


-I 


.166 


0 


-1 


.126 


33.2 


-1 



.0?S 29,2 39.5 

.3^8 45 73 

.432 20 



.095 


8 


.8 


7.9 




.083 




16 




5 


.143 




18 




10 


,088 




11 .5 




4 


.101 




6.8 
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,081 




5.5 




7 


.156 




5 




8 


.147 




5 




7 


.202 




6.3 




12 


.073 


32 


.6 


40.3 




.576 




33.7 




42 


.422 




31 .2 




38 


.096 




,3 


49.7 




.474 




65 




35 


.526 




8.6 




63 


.083 


68. 


7 


54 




.544 




75 




48 


.456 




61 .2 




-1 


.106 
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35.9 




.386 
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44 


.328 
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28 
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Sifted Pronrsn» EvnluatiDn 

Table la csntlnuBd 

Elliot Count>' EMaluatiDn of Sifted and Talented Progrm 

NoM#mb#r 25 1^85 



Goal Titit 



uieight prior evaluated 



GreatiM lty Object I ves 
general creativity 
spec i f i c domai n creativity 

Non^par t i c i pan t Perceptions 
attitudes teachers not in 
Prnts ^ Stdnts cliome not GieT 
Prntm & Stdnts excluded 4ram S&T 

Accelerated Course Credits 
Course credi ts 



.068 

.588 

.043 

.41 

.2t8 

.057 



45 



45 
45 



35.8 

48.2 
29.2 
25 



45 



46.^ 



-1 
-1 



62 
36 
36 



10 



10 



««««««««#«pP I or Ut i 1 i ty = 40 .(323066 
«ii««««««^«Fina1 Utility- 39.4060076 

Average uit ight of Priors ^ 1 
; A ^1 Indicates that the value has not yet been measured 
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IQ#^ 1 1 f 1 cat i Qn 




m 1 




72 a S 




ach i #Mem#n t 






7S 




95 


apt 1 tua# 






98 




85 


cr#at i V i ty 


, ! 7 




40 




7S 


at t i tud#m 






SO 




7S 


mp#cia1 talents 


.144 




20 




25 


Identified mtudent effort 


.135 




10 




75 


AMai 1 abl 1 i t)^ (across age etc.> 


.083 






81 




Across age 


1 








Bt 


Roequacx of Staffing 


, 147 










a 1 tuoes apou t giTtec^ 






on 

"U 




-7 iff 

r 0 


Knowledge about gifte 


.242 




u 




I U 


KrRotMieoge ot suoject u.atter 


« 1?4 




n 
u 






additional hours for preparation 


.141 




0 




17 


permon^nours Trom state Tunds 


.152 




20 




25 


Adequacy of Evaluat iue Structurei 


.0S4 


n 




*f r . O 






■ 388 




0 




84 


long n«nge eTTectS 


.412 




0 




25 


Time on ActlMities 


. 1 IS 






17.7 




acce rerated tradi 1 1 onal coyrstuisr k 


.117 




6 




20 


gai n 1 ng broader knoi^l edge 


.142 




4 




30 


problem sol Ming skills 


. 144 




S 




14 


general creatiMit>^ 


.108 




s 




8 


creative products 


.102 








r 


deuelaping effective attltudef 


,099 




3 




27 


cultural enrichment 


.158 




3 




to 


conmun i cat i ons/^soc i a1 1 1 1 s 


.11 




6 




25 


Counse 1 i ng 


.048 


0 




71 ,7 




career & educational 


.589 




0 




80 


personal or social 


.411 




0 




40 


Parent Invol vement 


.057 


24 




55.2 




Parent 1 nf ormat t on 


.481 




50 




41 


Parent input 






0 




SO 


Cognitive Objectives 


.08* 


57.8 




44. 1 




general achievement 






70 




48 


specific domain achievement 


.<I07 




50 




45 



A-f-fectiy© Objectiues 

at t i tudes toward schooling 
mot I Mat 1 on 
sel-f-evaluatlon ; 



075 
.242 
.402 
^334 



50 



47.8 



SO 
50 
50 



40 
42 
41 
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Tabls lb cantlnusd 

Morgan Count>^ iMaluation of Qi-Fted and Talented Prograin 

1 2/30/85 



6ea1 Title 



CreatlMity ObJectiMes 
general creatiult»^ 
specific donain crsatiuity^ 

Non-participant Perceptions 

attitudes teachers not in ©iT 
Prnts & Stdnts chose not QitT 
Prnts £e Stdnts excluded -from GbT 

Accelerated Course Credits 
Course credi ts 



weight prior evaluated 



.081 

.403 
.597 



.041 



.395 
.3 
.305 



,075 



1 



50 



11 .8 



50 
50 



30 
0 
0 



»»«»»»»»»«Pr i or Utility- 33.230847 
j nal Utility — 48, 0884?? 
Average imelght of Priors — 1 

A -1 indicates that the value has not yet been measured 



SO 



44.6 



-1 
-1 



S3 
34 
36 
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Roujmn C©unt>^ EwgLTuatiQn of Oifted and Tal#nt©d Prograin 

1^30/85 



Seal Titl# 



weight prior evaluated 



I d#n 1 1 4 i cat i on 
ach I evp#m#ri t 
apt i tud# 
creat I v 1 
attitudem 
special ta1#nts 
Identified student 



135 



ef f or t 



1^1 

148 
1 96 
151 
126 



77.5 
77.5 
35 
25 
47.5 
72.5 



95 
95 
25 
65 
25 
65 



Auai lability <across age 
Across age 



e tc . > 



Adequacy ©f Staffing 

attitudes abeyt gifted ^ 
knoifliledge about gifted 
knoMJledge of subject matter 
additional hours for preparation 
per son-^hours frOTi state funds 



102 



129 



.254 
.232 
.219 
. 1 96 
.099 



35 



35 



34.9 



35 



36.8 



62.5 
1 1 .6 
S3. 3 
0 

47.5 



-1 



58 
14 

75 
0 

25 



Adequacy of Eyaluativt Structures 
short range effects 
long range effects 

Time on Act jyi ties 

accelerated traditional coursework 

gaining broader kno(Mledge 

problem solving skills 

general creativity 

creative products 

developing effective attitudes 

cultural enri chmen t 

commun i cat i ©ns/'soc t al sk M 1 s 



048 
.501 
,499 



65 



1 04 



. 163 
.164 
.138 
. 108 
*079 
.121 
.08 
.146 



90 
40 



15.4 



26.3 
30 .3 
17 
7.3 
8.3 
7 

6.6 

6.6 



58 



14.8 



76 
-1 



20 
21 
12 
12 
11 
13 
12 
12 



Counse 1 i ng 
career & 
personal 



educ a t i onal 
or soc I a I 



Parent Involvement 

Par en t i n format i on 
Par en t i npu t 

Cogn I t i V e Ob j e c t i v e s 
general achievement 
specific domain achievement 

Affective Objectives 

attitudes tward schooling 

mot i vat i on 

se 1 f -eval uat i on 



,067 65 41.8 

,52 67.5 50 

.48 62.5 33 

.07 45.2 66.6 

.445 80 23 

.555 17.3 100 

,082 76.4 64.9 

.522 80 58 

.478 72.5 -1 

073 85.6 58.2 

.277 83 51 

.397 86.6 57 

.326 85 66 
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Table le ssntinmp^ 

Rowan County Ewmluation of Gift©d and Tatent©d Prografn 

1 2/30/85 



Goal Title 



ujeight prior eualuated 



Cr©atiuit>' Objectives 


.079 


40 


40 




general creatiMi %y 




40 




-1 


spec i f i c doma In creativity 


.532 


40 




-I 


Non^par t i c i pan t Per cep 1 1 on s 


.037 


58.5 


35.8 




attitudes teachers not in Q^T 


.38 






42 


Prnts & ftdntm chose not G4kT 


.265 


58.3 




32 


Prnts ae Stdnts excluded from ©a^T 


.355 


50 




32 


Aceelerated Course Credits 


.076 


20 


0 




Course credits 


1 


20 




0 



^«**»«»4i#»Pf- 1 or- Utinty - 47.121^313 
«««««#«#«F| nal Utility ^ 42.702491 

Average ujeight of Priors ^ 2.54054054 

A -1 indicates that tht value has not yet been measured 
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through this imaginary gMup discueslen, the ujay in which each 
entity is rank prdBred by the grsup mmm illustratBd. 
Individuals then assigned the antitiee any rank prder they 
uiished. 

The second step of the prscadure Is to Individually assign 
relative importance ratings. To do this, the least signirioant 
entity is first sssignad a rating af 10, Then the next to the 
least signirioant entity is coneidered relative to the least 
elgnifioant entity* Houi many times more important, if any, is 
the na^t to least important entity relative to the least 
Important entity? The next to least significant entity is 
assigned the number, relative to the rating of ten, uihioh 
preserves that ratio Ce.g,, if the ne^t to least important ujas 
one and a half times as important, it uiould be assigned a rating 
of 153* Than the third least Important entity is considered* 
It is assigned a rating relative to the least important entity, 
i^ith revieyj of its rating relative to the nei^t to least 
important. Then the fourth least important is assignad a uaight 
^^relative to the least, with revieui of its. rating relative to the 
seeond and third least important, and so on for all entities to 
be rated* By the time the rater gets to the most important 
goal, many checks are performed and many revisions are likely to 
docur. Participants must be encouraged to consider their 
ratings carefully and make revisions as necessary. 

The prDcess of assigning ratings mas illustrated using the 
pi^za purchase decision. Participants were asked about their 
understanding of the process, questions were mnsujered, and 
instructions were repeated as necessary . Then the process of 
evaluating the goals and subgoals associated with the Sifted and 
Talented Program Evaluation began* First, ratings were assigned 
to groupings of subgoals within each major goal. Thus, each 
subgoal was evaluated regardinB its relative contribution to the 
major goal* In the process of discussing, ranking, and rating 
these subgoals, a clearer picture of the meaning of the major 
goals emerged for the participants* Thus, after subgoals 
subsumed under each major goal were rated, the process of 
ranking and rating each major goal was quite simple* 

While the same set of goals will be utlliMd in each of the 
three counties, the relative weight t-f each goal is likely to 
vary from community to community* Thus, goal weights will be 
computed for each school district. 

In Elliott County Schools, only eight people came to the 
goal weighting session. This included 3 students, 1 parent, 1 
teacher, and 3 parent/teachers Cparent of B&T student and a 
teacher 5^ The attendance was less than ideal .for the purposes 
of representing a broad range of values and opinions. While the 
data collected provides the best estimates of goal weighting for 
the Elliott Coynty community, there is need to gather additional 
weightings in the future for increased conriderroe in the 
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aeeurapy of theea ratinQS, Additional ratinga can be Mmhinad 
with ratinoe already Mllected ueing the MUCAPE proBram, mithout 
InterrerinB or affactino aetivltlas assosiatad with other steps 
in the evaluation. 

In Moroan County, IS people attended the goal weighting 
Mseion, althnugh ratings rrpm only 17 participants were 
usable. This inpluded Q etudente, S parents, 1 teaoher, and 3 
parent/tBaQhers, Additional ratings should inoreaee the 
oonsidBrEtion From teachers with fewer ranklnge from students 
who are participating in the gifted and talented programs. 

In Rowan County, 19 people attended the goal rating session 
with usable ratings being produced by IB participants. These IB 
participants Included 7 atudenta, B parents, 3 teachers, and 5 
parent/teachers . 

Who belongs in thsse seal ratings SBssions is a relevant 
issue. It would have been worthwhile to have prinoipals, 
superintendents and even school board members in attendance. 
Invitations ware extended to several but not all of these. 
Future efforts should include attempts to increase involvement 
from these groups . 

Also, one might ask the place of expert advice in these 
goal weighting sessions. Perhaps, greater discussion from 
Bxpertsi in gifted programming might lead to wiser value 
judgements than these that occurred. For example, the success 
of Gifted S Talented programs is probably contingent upon 
ccnvincing the public and lawmakers of the worth of these 
programs. Vet the attitudes and values of non^ClST program 
parti.cipBnts was not weighted very heavily by the raters. 

ImportancB ratings in terms of proportion were then 
ccmputed for each goal and subgoal using nuCAPE. Note that the 
portions assigned to subgoals reflect the portion of the major 
goal to.be determined by the value of that subgoal , Each rating 
is converted to a proportion by dividing the rating by the sum 
of the ratings within^ that group of goals. These portions are 
then averagsd to give us the proportion assigned to each goal 
and subgoal # 

The computed weightings for each goal and subgoal are 
presented in Table la, lb, and Ic. 

StBp 3. PRIOR ESTIflftTFR 

While the next step in the evaluaticn is the solicitation 
cf prior estimates of goal attBinment frcm those persons 
rsspsnsible for program Implementation, this step cannot be 
complated effectiVBly without consideration for the next step 
assBssmBnt of goal attainment. When estimates of goal 
attainment are solicited, the better the description of 
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maasuramBTit instrumenfcatiQn, the mare fairly anm oaii mxprnat 
similmr data frQm prior BrntimatBs and sbjsotiva assesements . 
The inetrumant used ts spliclt prior estirnates pf gsal 
attalnffiBnt appears in Appendix D. 

Prior estimatBs uiere then entersd into the nuCAFE program. 
Although the program alloujs diffBrential uieiBhting of thaae 
estimateai all estimatBa lyere uBighed equally. 

At this phase of the projoot, oooparation from the Elliott 
County lohool system bsgan to ujane* No prior Bstimates mere 
rsturnBd from Elliott County, although soma of the mBasursment 
instruments in tha next phase of the evaluation lyBra 
administared . 

From Morgan County ^ ^^ly one set of prior BBtimatee tuere 
obtained. This oocurrad primarily beoause only one person felt 
sufficiently involved to effeotivaly provide theas prior 
estimates. However, this is less than ideals 

In Rowan County, four pBople oompleted prior estimates. 
However, one individual failad to oomplete some sectione of the 
prior Bstimate form. Thus some prior estimates only rsfleot the 
estimates of three people. 

Step 4, riEftSURING BOAL ATTATMMEMT 

The inviBSitigators who proposed applying a multlattribute 
iJtllity program evaluation modBl wherB not awara how little had 
been developed in the way of solid measurement instruments to 
evaluate the attainment of goals of gifted and talentsd 
programs. This investigation inoluded the rtevelopment and 
validation of several instruments as well as a variety of 
inferanoe taphniques for infarring goal attsiinment from methoda 
used in the program. bJhen devising thees methods and 
measuremants, the nead to maka them usable by the teapher and 
administrators without the neoessity of rBgular aesistanpe from 
projaot personnel was ponsidered. 

The goal of the measurBmant phase was to find an equivalent 
basis for looating each program on 0 to 100 eoalas. Whenever 
possible, this was interpreted in terms of proportion or 
probability. ■ 

In ordar to oollept information neoessary to make 
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This SBBtipn is aroanizBd on thm basis of the various major 
IdentiFieatiap. 

Zero to one hundred valuee yera assigned to each 
identif ioatlon dimension on the basis of the reliability of the 
measure being used« CNotei Some estimations mhers required oh 
the part of the evaluators due to inoompleteness of ooordinator 
reports and/or a lack of data evaluating the instruments being 
used.) If no measure mas used to assess an identif ioatlon 
subgoal. a subjective and standard judgement about the 
relationship of measures used to that attribute or subgoal wmm 
applied « A ujorthuhile further step ujould be to study the 
interrelationships of identif ioation measures to better 
understand the need for myltitrait and multiple means 
^ assessments of Sifted and Talented attributes. 

Availab^ J>J,t^ . The form appearing in Appendix F luas 
developed as a tool for inferring availability aoross age 
..groups, eto. Inferences about availability lyere dramn from the 
report submitted for this evaluation as well as the report 
submitted by the school to the Kentucky DepartmBnt of Education , 

ftdeouao u of Staffino . Attitudes about the gifted uyers 
assessed using the □pinions on Giftedness Inventory. A sample 
along with reliability Information appears in Appendiic B. 
Cronbach's Alpha for the thirty item inventory based upon 
responses from 27B teachers and students was .81, suggesting 
that one's feeling about giftedness may reflect an intBrnally 
consistent attribute « Data on attitudes about the gifted was 
compiled using a program entitled ATT. The manual for this 
program appears in Appendl:>c H. 

While responses can readily be entered into the ATT program 
by hand, it is often useful to be able to enter data using 
opscans Coptical, pencil marked computer scanned answer 
sheets^t This is especially true when these questionnaires are 
being administered to large numbers of students. In Appendix I, 
programs necessary For reorganizing and downloading data read 
using optical scan fdrms are described. 

A survey was distributed to each staff membBr teaching in 
the gifted and talented program. A computer program and manual 
where designed to compile data from this instrument (survey and 
manual appear in Appendix J 5 . From thi^ survey and the 
accompanying Staff Training Report, the four remaining staff 
criteria were assessed. 

The conversion of this data into 0^100 scales required some 
assumptions. It was assumed that an extremely ' effective 
training program in teaching the gifted student might include^ up 
to four courses dealing specifically with the gifted and 
talented, .or some combination of courses and workshops totaling 
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ahout ISO hours, Tha SBlBctlon of a somBuhat arbitrary efiillng 
is a nBCBSslty for eonvsrtinB to a mBaningful seals, SBtting 
the CBiling too high will makB Bvsn tha best programs appear 
lacking. Setting the CBillng to loui suggests that courseujork 
beyond that level no longer ineraasBS the value of the gifted 
instructor. This compromise figure may uiarrant later debate 
uihen mora programs offer certification in gifted and talented. 

Preparation in subject mattar uas Inferred from the dBareas 
and college credits obtained by the teacher, DnB hundred 
percent prapBred uas oonsiderBd to be the tarminal deBree in the 
parson s field cPh.D.. Ed.D.i, Tha authors are auara that this 
assumption is prBposterous . However, it is the level beuond 
which additional degrees are unlikely to indicate that the 
individual is more prBparsd in thair subject matter. 
IntBrmediatB dBgree valuas wara inferred based on their relative 
tims and training rBquirBments CB.fl. - SOH, M.A. - 75^5. 

The allowance of esctra time for preparation is absolutely 

Xorucial ma gifted and talented program because the very nature 

of giftadnBSS requires that teachers cQntinuausly confront new 

teaching dBmands, It was assumed that in an ideal program, one 

would be allowed one hour of preparation for each hour with 

gifted students. Percent hours allOued for preparation is the 

^f?f°5^^°" °^ hours allouBd for preparation to total hours with 
■ gifted students. 

The final piece of information to be pulled from this form 
is an attampt to estimate the number of man hours that are 
actually baing gensrated by state grants. The grants awarded bu 
the state of Kentucky specifically direct that a substantial 
portion of thesB funds ba usad for giftad program personnel. 
r^H^^^^H these funds should incrBaae the special programming 

and individualized, tailored instruction for gifted students 
However, at the extreme, an administrator could do no more than 
ability group, placing the best students in a singla class and 
hire no additional teacher. Consequently, the state funds would 
actually only serve to reduce the school corporations expenses 
without actually increasing the amount of attention these 
students receive . 

In an ideal program, the school oorporatlan should 
compliment the state funding with man-hours beuand that which 
the grant money can buy. For the purposes of the present 
evaluation, a 100 means additional man-hours equivalent to one 
full time faculty membBr beyond those that would normallu be 
employed by the school . T 

T^^^ information may be moro accurately inferred directlu 
from the administration of the school. It is suBgasted that this 
particular variable might be inferred directly in the futurB 
rather than from reports from teaohers . ' 
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Starr trainins raparta ahould ba eollaetBd from all 
tSBChBrs having a part in the glftBd proHram. Unf ortunatsly , 
msny teachBra failBd to completa thia survey and this mould be a 
good taroot arBa for additional Bvaluation prncBdurBB. 

Rdeouaou of EvalH^tlva Btruetm-^^, 

Thla Bvaluation rsport 
rafABCta an intensiva affort at daaigninn a oamprahanBivB systam 
of Bvaluation for tha olftBd and talBntBd prOBram. Tha axtand 
to mhich tha yoals raportad in this Bvaluation are bainB 
BvaluatBd is tha bast indicator of the adaquacy of tha pronram 
Bvaluation. Thus, as this rsport bacomBS morB complBtB, scorBS 
on this dlmsnsion will rise. ft soora uaa asslBnad to this 
di.TiBnsion basad upon the portion of all variance in this 
Bvaluation which is backed by objsctlvB assaaamBnta. Thus, this 
scora rsflacts an ohjactiva avaluatlon of tha coopBration and 
affort in Bach Individual school in allouilno and facllitatinn 
data colleotion. 

Although thalr appaars to ba graatar IntBrBst in tha 
revaluation of long term efraots than in short tarm af facts this 
Intsrsst ujBS not reflectBd in tha goals ganarated in the first 
phase of this study . This, couplad with the lack or Bvaluation 
of long range BffBcts probably rBflacts a lack of 
concaptualization of what tha long tarm affacts ars axpactad to 
ba. Thus, this particular dimension appaars to be doomed to tha 
assignmant of a O for measurad attainmant valua. 

Tiina on^ctlvitias . The bast uay to avaluata tima on 
activitlBs ulthout large axpandituras for obsarVBrs is to hava 
students and taachers maintain a log of daily activitiBS. 
Because the taachBr would aasily ba abla to racall tha activity 
less arror variance would occur due to dlffarBntial racall. 
Howaver, substantial variance would continua to occur due to 
differing opinions on what activities ara designed to stimulate 
creativity, achlevBrnant, ate. ft sample log was constructad for 
use in futurs avaluatlons Cftppendiic K5 . 

flDaln, assumptions wara rBquirad ragarding a calling for 
the optimum program.^ It was assumad that an ideal program might 
balance the naad for accBlaratBd instruction with the naad to 
function in the environmant of average students, placing the 
students in an accBleratad program 10% of tha tima. Hanca all 
time portions should be multipliBd by two to form a 0-100 scale 
with 100 raflBOtlng the optimum program. Further analysis of * 
the validity of this assumption is WBrrantod. 

Because this evaluation was to be complatad in a very short 
time span, a lass objectivs mBasura of timB on activitlas was 
utilized. This evaluation raflBRted the subjeetlve evaluation 
of students within the program. Because of the ralstivaly 
suhjectlvB natura of tha studant interview, it is recommendad 
that the judgBments of time on actlvitlss by students ba 
combinad and equally weighted with prior aatlmatBs by taachars 
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and admlnistratpra to farm thB prlDra for subsBquant 
BVBluations. Then, sttjdent and teachBr diaries can be used as 
the measura of ooal attainment , 

ThB student intBrviow uas used to assess time on activities 
and Bvaluate the quality of counsBlinB. ft oomputer prooram uas 
written to aid in tha oBlculation of averagBB and the 
formulation of a report » The manual and student intervieiu form 
appear in Appendix L, 

CQUnggling. Tha student interviBui form C Appendix L5 has 
thrBB quaations pertaininq to the catBoory counselinB. ThBss 
pertain to carBer, Bducatlonal and personal counseling. HowavBr, 
career counsBlins and Bducational counsBlinB werB lumpad 
together in the goal weighting procasa. Based upon this 
intarview, studants epparBntly fait diffarently about the 
quality of educational counsaling and carBer counsaling. It may 
have been appropriate to diatinffuish thase two in' the weight 
assignment procBss and this should be considarod in future 
Bvaluation efforts. in this evaluation, caraar and aducational 
counsBling uars simply avaraBad. Tha SIAC program computad the 
portion of studants who rated counsBling quality as good or 
BsccailBnt, thus ereating the 0-100 scale for the evaluation of 
counseling . 

Parent Involvemant. A reprBsentativa list of 30 to 40 
parents of gifted students in each school district uas Qbtained 
from the program coordinator. The Bifted Student Parent 
OuBStionnaire Cflppsndix m was sent to aaoh sat of parants, with 
answer sheets for both parents so that each parent could 
complete the questionnaira . Tha questionnairB on attitudes 
about giftadnBss and attitudes about schooling were also 
ineludBd, primarily for comparison and validation purposes. 

Ualuss for goal attainmant uara assigned based upon the 
portion of parBnts who both agraBd with tha positive statament 
end disagrBBd with the negative statement ragarding the two 
dimanaions, adaquaoy of parental information and opportunitu for 
parental input. ^ r- m 

CosnitivB □biBetiyq^ The extant of attainmant in 
ganaral achievament uas evaluated based upon changes in 
standardiMd BchiavBrnant tast scores. Tha proportion of 
students who increased or ramained constant in thair achievamant 
level ware taken as the mBSsurB of accomplishment in the araa of 
general achisvement. 

When viawing this statistic, the leval of change that one 
might expect with no gifted programming should -bB considarad. 
The naive obsarver might Bxpact that without a program, as many 
would go up as would go down. However, this is not tha case due 
to what is ref erred to as rBgrassion effeots. If we observed 
children playing on a hill, noting how closa they wera to the 
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tap, lye might find that our phservations mere someuihat 
predlctiVB of hew high up the hill the same children ujould be 
the ne^t time ue Ipsked, HpLuever, on the average, the snea near 
the top ujpuld be Ipuier eimplu beoauee they pan only gp up a 
little more yet they can go douin a lot. Any time ue ealect a 
grpup Df paople at the tsp or bet torn , they are likely tp be 
Ploeer, on the average, to the middle the next time wm Pbeerve 
them^ Consequently, the portipn pf poeitive ohen^e to be 
expected given np prpgram were in place is SDmething Immm than 
50 percent. 

Further, much of the value of gifted and talented 
programming is meant to prevent backslidino by high achievBrs 
merely becauee the echopl isn*t phallenging. This would lead us 
to BKpept that the portion of students showing positive change 
would be much less than SO percent if no program were available. 
However, without the availability of an appropriate control 
grpup C which as noted earlier, is both hard tp find and 
. logically problematlp5 , it Is difficult to draw precise 
conclusions about the effects of the program relative to no 
program and such interpretations should not be made. Instead, 
it is more valuable to consider the different effects of 
different programs * 

Specific domain achievement was evaluated on the basis of 
Form^ completed by the program instructors estimating the 
portion pf spBciric achievement attainment CAppendlx N3 . There 
were two problems associated with this method. Some teaohers 
included achievements that are better associated with general 
achievement rather than the attainment of specific achievpments 
Ce.g* basic programming, drama production, ate* 3. Secondly, the 
objectives pf these specific dpmain activities ware not 
sufficiently delineated such that the e^ctent of goal attainment 
could be meaningfully evaluated in programs where specific 
achievement goals might differ. In the future, these goals 
shpuld be delineated and evaluated fpr adequacy prior to the 
semester. and assessed for attainment after the semester. 

ftffectivB QbtBsfeiwi^^ Affective pbjectives were 
evaluated, for the most part, using the Dimensisn^ ay 
gglf-ggnsffPt inventory CD0SC3 cnichael, Smith, ^ Michael, 19B4D 
which is made up of Five schopl related Factors. Additionally 
certain questions on the Student Questionnaire! Opinions on ' 
Biftedness asked students about attitudes and rBasono for 
schooling. 

The attitudes toward schooling subgoal was the average of 
the portion of positive student attitudes on the Opinions on 
Biftedness questionnaire and the percentile ranking of the 
average student score on Leadership and Initiative and the 
percentile rank for Identification and alienation. Each of 
theae scales reFlects attitudes regarding the purpcse, value, 
and meaning of schooling. 
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The pBroentile ranking of the averaga aoore on the aoademic 
interest and eatisfaotion subscale ujps used to asMPs 
motivation » The peroentile ranking of the average SMre on the 
level of aepiratinn iiubeoale uJas taken mm the maasure of 
self ^ooneept J since resBaroh has shown that level of aspiration 
and aoademio self ^esteem are nearly synpnyrnous« 

CrBativitu obiBEstivBs, Qeneral creativity asseesment Im 
very BxcpensiVB and UTiraliablB« Furthar, little emphaMiis uaa 
placed on stimulation of generml creativity by any of the 
schools. No specif io oreatlvity objectives uiere presented to 
the evaluators in reports from the ooordinator« Thus, the 
assessment of attainment of this goal did not appear to uiarrant 
the effort and expense . 

Non-oarticlDant percBPtisnB. Non-partlcipBnt attitudes 
rBgarding GET programming ujere assessed using the Opinions on 
Biftedness Survey C Appendix G5 given to parents, students, and 
teachers both in and not involved uith the gifted programs, 

ftccBlarated coursB crBditB, it uias apparent from 
meetings and reports that as the schools are nouj arranged, there 
is no^ potential for obtaining accelerated couree credits* 
Hence, this goal uaii assigned a aero, 

etep a, CDflFUTINB THE FINAL UTILITY. 

The prior and final utility for each school was confuted 
using prior estimates to conput# the prior utility anf measured 
or evaluated locations in place of prior utilities when the 
subgoal had been evaluated. Within each major gMl, goal 
attainment was computed in the following faehion* The measure 
of attairanent for each major goal (u.) is the sim of the 
products of the sii>goal weights (w. )^and prior or final 
evaluated location (1 . ) of each siAgoal within that major 
goal. ^ 

V= Z «ii hi 

The utility for the program (U) is the sum of the products 
of the major goal weights (W, ) times the measure of attainment 
for each goal (u^). ^ 

Summaru oF Results^ 

The prior and final utilities for Gifted and TalentBd 
pregrame in the three echQcsls are presented In Figure 1 , 
Unfortunately, prior estimates for the Elliott County Gifted and 
Talented program were not returned to the project dlreotore 
after several attempts to aoquire these. As m consaquenoei no 
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prior prooram utility appears fpr the Elliott Countu SohoDls. 
^dditianally , it mmm nacaesary to estimate priors on 
non^evalyated dimensions in order^ to cpmplete the evaluated 
program utility t ThuSi the meanlnBf ulness of the global 
evaluation data la less useful for Elliott Cpunty , 
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The prior and evaluatad program utilities for flergan and 
Roujan counties rafleot an interesting oontrast* Apparantly, the 
ooardinator oF the florgan County Sohoole uas less optimistio 
than the program warranted uhlle the responding pBrsonnal at the 
RouJan County School were a bit too optimistio in there prior 
estimates of their programs attainment of goals. A brief 
pomparison of goal attainment on several of the major goals may 
further explain these differences in global evaluation « 

Dn the goal idantif ioationg florgan County fared slightly 
better, u * 72*3. than Rowan County, u - UKAghtings 
reflect an interest in saleotion based on a diversa sat of 
attributes i The use of well designed instruments to measure the 
other gifted attributes would increase the utility value of this 
dimension for all three schools , 

The schools obtained low marks in the staffing area (Table 
5a, Sb5 . However, this in no way reflects upon the quality of 
the personnel par se. The staff were spmawhat strong in their 
Attitudes toward the gifted and preparation In their subject 
matter* The chief weakness is in the failure of the state to 
set standards and provide training with special emphasis on the 
gifted and a failure to utilize state and local funds to 
ma:<imize opportunities For teachers to prepare , research and 
organize activities suited to the gifted. Obviously ^ if 
teaching the gifted is to be more than teaching the same things 
at a faster rate, teachers must have the opportunity and 
incentives to train and research the aducatipnal opportunities 
that should be available to gifted children* This need has 
apparently been neglected by both state and local officials. 
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Table 5 
STAFF TI^INING RIPORT 

Bftstd upon 1 t#ach#r« 
Morgan Count^^ 



^#ducat i on i mubjec 1 1 85 
Ktrain#d Qt^T ISOhr^ lOOHi 10 
Khourm allomtd for pr#pi 17 



H €ourm#s OtiT 0 
credit hours I^T 0 
iMorkshops^ 3 
uiorkshop hours G&T IS 
courmes 2 >^#ars iS^T 0 
credltm 2 ym^^rm G^T 0 
ujrkmhpm 2 y#arm Q^T 3 
wrkshp hrm 2 ym^r% 15 
years teaching C5&T 3 
5S teaching QkT 50 
>^ additional hrs 50 
K paid far uirkmhps 100 
X wrkfthps In school hrs 100 
hours wi th gifted 30 
hours prep for gifted 10 
hours prep In school 5 

STAFF TRAINING REPORT 
12/30^85 

Based upon 3 teachers 
Rowan County 



Xedueat I on £ subject i ?S 
^trained Q^T ISOhrs- lOOJ^s 14 
'Ahmur% allowed for preps 0 
^ujh i ch generates hoursi 25 



# courses G&T ,33 
credl t hours OifT 1 
ujorkshops GlcT 1.64 
ujorkshop hours GI^T 8 
courses 2 years WeT 0 
credits 2 years GleT 0 
wrkshps 2 years G^T 1 
wrkshp hrs 2 years OaeT 4 
years teaching G&T 1,64 
'A teach I ng G&T 27 
'A additional hrs 1? 
'A paid for wrkshps 100 
'A uirkshps In school hrs 100 
hours with gifted 3,44 
hours prep for gifted 4,33 
hours prep In school 0 



GiFted Program Evaluation 

^13- 

In the area oF BiFted and TalBntBd counsalinB, MorBari 
County prior aatlrnBtes were someiuhat irratlpnally paasimiBtip, u 
- Ot HouJBver, students rated the quality of couneelinB very * 
highiy, u - 71.7* Dn the other hand, Kowan County priore ujera 
more favorable, u - BS, than the ratinge given by students, u - 
^l.B, Findlnge are eummariMd from the Student Interview on 
Aotivities and Counseling in Table 3a, 3b, 3o. 

Table 3a 



STUDENT INTERMIEU W ACTIWITIES COUNSELINGCSIAO 

11 1 I ot Coun tx 

number of lnt#rMi@uis 13 



^total 16 

5<a€c# 1 trat#d traditional % 2 5 

>^broad#r knouj1#dg# % Z 10 

/{problem sol Ming x 2 4 

X Xgeneral creattvitx x 2 S 

^cr#atiw# productm % Z 7 

>ieffective attitudem n Z 8 

^cultural enrichment x 2 7 

/{cCT¥nun I cat I on/^moc I a1 ^2 12 
X rating counseling good or excellent 

vocational i career 46 

educat i onal 38 

social and personal 38 



MEAN RATINGS FOR COUNSELING 

i ^ excel lent^ 5 = v#r>^ inadequate) 

vocational & career 3«07492308 

educat I ©nal 2^923076^2 

social and permonal 2.61538462 
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STUDBCr INTERUIiU ON ACTIUITIES COUNSELINec SIAC) 

9/13/^85 

Morgan Countx 

number of intervieuim 10 



S^total 25 
Xacc#1#rat#d tradi t ionml x 2 20 

>^broader knc^1edg# k 2 30 

>£prob1#m molying 3c 2 14 

><gen#ra1 cr#ativity 5c 2 8 

%cr#atlu# products x 2 7 . 

Xeffectiue attitudtm x 2 27 

^cultural enrichment x 2 10 

%€mmun i cat i on/^mac I a1 x 2 25 
K rating counsel fng good or excellent 

vocational Ik career so 

educational SO 

moctal and personal 40 



MEAN RAiTlNGS FOR COUNSELINe 

1 ^ excel lentp 5 ^ very inadequate^ 

vocational & career 2,3 

educational 2 

social and personal 2.4 

STUDiNT INTERMIEUJ ON ACTIMITIES «siD C0UNSELIN3<SI AC> 

nymber of interviemm 67 
Roman Count>^ 



%tota1 X 2 50 
^accelerated tradi t ional x 2 20 

^^broader knouil edge x 2 21 

^problem solving x 2 12 

^general creativity x 2 12 

>£creative products x 2 11 

^effective attitudes x 2 13 

^cultural enrichment x 2 12 

^comnun i cat i on/'moc I a1 x 2 12 
K rating counseling good or excellent 

vocational & career 33 

educational 58 

social and personal 33 



RATINGS FOR COUNSELING 
1 — excellent, 5 ^ ymry inadeqaate> 
vocational & career 3.07442684 
educat i onal 2.44248654 
mocial and personal 3. 05970 14? 
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There ujera difFeroneea in ratines Froni parente lyhieh 
probably raflBat activities specifically dp^ignad ts involve 
parents, Roujan County Bctivltiea inclu^Sfd both a parent's 
crBani^ation and the planned handbook for parents and gifted 
students » They received the higheet rating, u 56.5. norgan 
Cpunty's coordinator has» less succeesf ully , attempted to 
eolicit such involvement from parents and their middle ecora, u 
* 55.8, ie probably a function of that effort. Parent data is 
summariMd in Tables 4a, Hb, 4c, and 4d. 

Table 4a 

PARBMT INPUT mo INFO»«TIW REPORT 
NoMembtr 4 1985 
El 1 i ot County 

Number of parents respondingi 20 



'A of pQsitlye feelings regarding adequacy of | 

parent information 34.95 

par#nt Input 62.5 ■ 

Mean r^&ponmeSf 1 ^ strongly agree 
We 1 1 I n formed 
input opportunity 
resistance to input 
I nf ormiit i on i nadequate 



2.8 
2 

2.7 
2.5 



Table 4b 

PARB^ INPUT INFOWiATION REPORT 



November 6 1785 
Morgan County 

Number of parents responding: 19 

Vm of posit iM# feelings regarding adequacy of | 

parent information 60 «9 

parent I npu t 50 

Mean responses, 1 — strongly agree 

UJe 1 1 informed 2.4 

input opportuni ty 2.6 

resistance to input 3.1 

Information Inadequate 3.1 
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Table 4e 



PARBsTT INPUT mO INFOra^TION RfPORT 
Nowemb#r S i 9BS 
RoMian Countx 

Numb#r of parents respondingi S 

Ym of pomitlMe f##1ingm regarding adequaey of | 

par en t i n format 1 on 2S 
parent Input 100 

Mean responses^ 1 ^ mtrongly agr^e 
Uj#1 1 I nf ormed 
input oppor tun I ty 
resistance to input 
I nf ormat i on I nadequate 



3 

I .5 
1 .8 



Table 4d 



^SpSe;^^S'lf^^ INFOra^TIQN REPORT 
Elliot Morgan and RoMJan Cmbined 
Number of parentm r#mpondlngi 45 



y. of positlMe feelingm regarding adequacy of p 

parent I n format i on 43.3 
parent input^ 61,1 

Mean responsemp 1 ^ mtrongly agree 
We 1 1 I nf ormed 
Input opportunity^ 
remistance to Input 
Information inadequate 



2*7 
2.2 
3.2 
2.6 
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Attainmsnt cognitiva objectlvaa favsrad Rowan County , u 
-» 64.9. This was bast supportBd in the area of general 
aohievamsnt and probably rBrieoted the Rowan County High 
Sohopl's amphmsis on aocelBration of genaral aohievBmant through 
mora advanoad hut traditional oouraas» 

Houavar, the failure of Rowan and Elliott County to 
eorreotly oomplete forma aaaooiatad with apaoifio domain 
achiavament may indioata that thay laok programmatio efforts in 
spsoiali^ed aphlBvemant Ce^g,^ opmputor skills, drama, atOtJ, 
ftl^E^t the one form that was returned from Rowan County spaoifisd 
aohiavamBnt in math and soianoa whioh are general aohlsvement 
areas evaluated under general aphievement, Henoe, it seams 
probable that prior estimates utilised in the absenoe of 
evaluation may have overestimated the extant of speoiflp domain 
aohievemant, thus inflating the utility assigned to Elliott and 
Rowan Counties, relative to Morgan County, 

The assessment of affaptive objaptives prompted a number of 
interesting statistioal pomparisons* On a global level Rowan 
County student affeotiva responses were more positive, u - SB,g, 
than affaptive responses from Morgan County, u ■ 47, B, whioh 
were more positive than affeptiva responses from Elliott County, 
u - 35.9, General f findings on attitudes toward giftedness era 
reported in Table 5a, 5b, So and Sdt 
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TablB 5q 

ATriTUDES TCXiJ^RD THE GIFTED Si PROGW^S FOR SIFTED <ATT> 
El 1 I ot Coun t^" 



tl of mtud#nts 89 

K pomitlMe attltud#m tMard ^T 36.43 

niean attitude score 88.45 

K pomitiMe attitudes on muccemm 52.4 

m#an sucQesm attitude mcore 23i24 

*A pos attitudes on mchool purpose 35.88 

mean school purpose score 11.45 

« of gifted students 32 

% positive attitudes toward ^T 44.25 

mean attitude score 94.54 

^ posltiMe attitudes on success 54.4^ 

mean success attitude score 23*9 

% pos at t i tudes on school purpose 38.28 

mean school purpose score 11.48 

tt of parents 0 

^ positive attitudes toiaard GIfT 0 

mean attitude score 0 

K positive attitudes on success 0 

mean success attitude score 0 

K pos attitudes on school purpose 0 

mean school purpost score 0 

S of parents of gifted 20 

positive attitudes t^ard G&T 40 

mean attitude score 84.59 

K positive attitudes on success 2.14 

mean success attitude score 20.04 

K pos attitudes on school purpose 0 

mean school purpose score 12 

# of teachers 15 

X positive attitudes toward O&T 42.44 

mean attitude score 108.06 

yi positive attitudes on success 40 

mean success attitude score 24 

pos attitudes on school purpose 41.44 

mean school purpose score 12.39 
W.of teachers o*f g lif ted 1 

'A positive attitudes tmiard G^T 73.33 

mean attitude score 114 

X positive attitudes on success 42.85 

mean success attitude score 21 

'A pos attitudes on school purpose 100 

mean school purpose score 14 
miscellaneous or other 0 

'A positive attitudes toward G&T 0 

mean attitude score 0 

'A positive attitudes o"n success 0 

mean success attitude score 0 

A pos attitudes on school purpose 0 

mean school purpose score 0 
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Table 5b 

ATTITUDIS TOUARD THE eiFTlD & PROGR^S FOR GIFTED <ATT5 

10/17/83 

Morgan Count r 



tt of studentm II 

K posit iu# attitudes toiMard ^T 36.34 

mean attitude mcor# 94. Of 

% posit iu# attitudes on success 48.05 

mean success attitude score 24.18 

K pos attitudes on school purpose 34.09 

mean school purpose score 12 

# of gifted students 9 

Vm positive attitudes tOMiard 6&T 52e94 

mean attitude score 104.22 

VL positive attitudes on success 50.79 

mean success attitude score 23.88 

% pos attitudes on school purpose 44.44 

mean school purpose score 12^33 

tt of parents 0 

Ym positive attitudes toiyard G&T 0 

mean attitude score 0 

Vm positive attitudes on success 0 

mean success attitude score 0 

pos attitudes on school purpose 0 

mean school purpose score 0 

tt of parents of gifted 18 

Ym positive attitudes toii^ard ^T 41.11 

mean attitude score 110.38 

positive attitudes on success 2.38 

mean success attitude score 20.55 

Ym pos attitudes on school purpose 0 

mean school purpose score 12 

41 of teachers 7 

Ym positive attitudes toward S&T 43.33 

mean attitude score 104.85 

Ym positive attitudes on success 51.02 

mean success attitude score 22.14 

Ym pos attitudes qn school purpose 57.14 

mean school purpo^se score 12.85 
of teachers of gifted 2 

Y. positive attitudes tCMard OacT 75 

mean attitude score 122.5 

Ym positive attitudes on success 44.28 

mean success attitude score 24.5 

Ym pos attitudes on school purpose S7.5 

mean school purpose score 13«5 
miscellaneous or other 0 

Ym positive attitudes toward Gi^T 0 

mean attitude score 0 

Ym positive attitudes on success 0 

mean success attitude score 0 

Ym pos attitudes on school purpose 0 

mean school purpose score 0 
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ATTITUDiS TOJftRD THE GIFTED & PROe^MS FOR Gin^ED <ATT> 



II of studentm 43 

^ pomltive attitudes tmiard Q&T 31.47 

in#mn attitude %corm 89#2 

K posit iM# attitudtm on mucc#ms 44. SI 

mtmn mu€c#ms attitude mcor# 22*3^ 

>C pQs attitudes on mchool purpome 24.74 

'm#an school purpame m^ore 11.25 
o-f gi-fted mtudtntm 44 

Vm pomi t i at t i tudtm toiKiard O&T 54. 14 

mean attitude mcore 104*53 

% positiMe attitudes on muccems 54.97 

mean success attitude score 24a03 

K pes attitudes on school purpose 30.48 

mean school purpose score 11.48 

ft of parents 0 

i% posit I ue attitudes toiMard 3&T 0 

mean attitude score 0 

H posltiye attitudes on success 0 

mean success attitude score 0 

^ pos attitudes on school purpose 0 

mean schaol purpose score 0 

tt of parents of gifted 4 

X positive attitudes toujard G&T 47.77 

mean attitude score 92.33 

a positive attitudes on success 9.52 

mean success attitude score 21.14 

K pos attitudes on school purpose 0 

mean school purpose score 12 

tt of teachers 5 

y, positive attitudes toward 8^T 42 

mean attitude score 89«8 

positive attitudes on success 34*28 

mean success attitude score 22*2 

ji pos attitudes on school purpose 45 

mean school purpose score 13*39 

# of teachers of gifted 3 

% positive attitudes toward (^T 57*77 

mean attitude score 108 

y, positive attitudes on success 47*41 

mean success attitude score 22 

y. pos attitudes on school purpose 58.33 

mean school purpose score 15 

miscellaneous or other 0 

X pos Itive attitudes tmiard G&T 0 

mean attitude score 0 

X positive attitudes on success 0 

mean success attitude score 0 

X pos attitudes on school purpose 0 

mean school purpose score 0 
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TablB Ed 

A-n^ITUDlS TOU^RD THE □IFTED & PROGR^S FOR GIFTED €ATT> 
El 1 I et Morgan & Rowan Counties Combined 



of stiidtnts 139 

X positive attitudes touJard 3^T 34«89 

mean attitude score 89.25 

ym positive attitudes on syccems 49.74 

. mean success attitude score 23*05 

K pos attitudes on school purpose 32.91 

mean school purpose scort 11.43 
** of gifted students 107 

% positive attitudes tc^ard 6&T 51.48 

mean attitude score 102.12 

X positive attitudes on success 55.14 

mean success attitude score 23.98 

K pos attitudes on school purpose 34.11 

mean school purpose score 11.73 

# of parents 0 

X positive attitudes toward G&T 0 

mean attitude score 0 

K positive attitudes on success 0 

mean success attitude score 0 

Vm pos attitudes on school purpose 0 

mean school purpose score 0 

ft of parents of gifted 44 

K positive attitudes touiard ^T 49.49 

mean attitude score 97.11 

Vm positive attitudes on success 3.24 

. mean success attitude score 20.4 

H pos attitudes on school purpose 0 

mean school purpose score 12 

# of teachers 27 

Vm positive attitudes toward GficT 58.68 

mean attitude score 104.37 

>^ positive attitudes on success 52.91 

mean success attitude score 23.18 

S< pos attitudes qti school purpose 44.29 

mean school purpose score 12.7 

# of teachers of gifted 4 

X positive attitudes toward Ga^T 44.11 

mean attitude score 114.14 

'A positive attitudes on success 52.38 

mean success attitude score 23.33 

ym pos attitudes on school purpose 58.33 

mean school purpose score 14.44 
miscellaneous or other 0 

y positive attitudes toward G&T 0 

mean attitude score 0 

y positive attitudes on success 0 

mean, success attitude score 0 

y pos attitudes on school purpose 0 

mean school purpose score 0 
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Far the Qpinlons on giftBdness quePtionnmire, data was 
coileated fpr parents, temcher^, and sverigi students as well mm 
the gifted students. Findinge are ohsrtBd in Figure 2. The 
results were anely^sd via a 4 X 3 Cgroup byiphppl5 analysis 
variance. There was a significant main effeot effeot for sohoaJL, 
EpCS,3ll5 14,31, a < .001 1 with Morgan County opinions, ^ * 
105.38, more favorable than Rowan County opinions, qi^ * 
whioh were more favorable than Elliott County □pinions, ^ « 
9S.1S. There was a slgnifioant main effeot for group, E.C3,311 D 

55«SS, E. < «001 and an interaetion b^tiuiin group and sohoal, 
ECS, 3115 " SpOS, b < .001, indicating that group differences 1 ti 
attitudes toward gifted programs varied by lohaol . NotablB 
points of interest include markedly less fivorable opinions an 
giftednass from the parents of gifted shlldrin in Elliott 
County, and somBwhat lass favorable opinioni about giftedness 
from teachers in Rowan County* 
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ftlthouBh only thrsB smi^m at the DlniBnalona oF SbIP 
ConcBpt CD0SC3 invBntoru'i fiv-^o sBBlis werB actuallu used in ths 
BvaluatiDn, all Five scaliS ijL_ai bi dlscuasBd bBcausa the^ shoui 
significant dirfBrencBa mng schoDlfl and batiaBBn oiftBd ^nd 
Bvaraga childran, 

Tha Laval of flspiration s-u6sh1b of tha UQSC was uaaS as 
the maaaura of BBlf-evaluaUons 6BCBuiS thBorlsta in this area 
SBB thBSB varlablBS as neirly t •qulvilant. Thie data is etaartsd 
xn FiBura 3. Giftad ishildrin haad highBr lavsls of aaplratfiion 
than did Bvaraga childrBn, £(1 .240) - 13. BB, SL < -001 and 
iBVBl of aspiration was PilatB-*! toichpol, £ce, 2405 - 3,'1'&, 
a < .01. ThBra uas a significant intBraotlon bstuiaBn sch&ol 
and DiftBdnasB, ECS, 2405 .3.1^, fl< .05 uhioh appaarBd fcM 
indicatB that diff ■poneei WtUfc«sn gifted and non-oiftad oteildrsn 
oocurrsd only in hopBan md Romuan Countisa. The ovsrall tevsragB 
scDrB, E. - 47.37 indicatia low^r liyils oF aspiratiQn thanB 
that previoualy found in oity ^opulitlons, m - 49. B. 




Loval of anxiety waa not i^sad ii a variable in this 
compilation of final utility. Its reiuits are plotted in ^igur 
4. UhilB thara uiarB no main BF~rscti, therB waa a ■igniflc^nt 
intBraotion bBtuaan schoal snd olFtiinBas, £CS,2405 -> 3,73 
a< .05. It is a bit difficult, to intarprat this graph' 
without soma Bvaluation of the aionificancB oF anMiBty. 
RasBarch has Dsnarallu indipfttasi^ thit parFormanca is optirtiE.zBd 
by modaratB levels of anKiity . Loui inxiaty folloiua fpoin jattla 
eoncBrn for perfortnanCB whilt h Xgh inxiBty may fasuit in 
perFormancB Inhibiting activitit«S| i.g. marry, FrBB^inD up 
etc. On the avBragB, mnxim l»evols in tha thraa countia»r m 
- 33.5 were less than privious normina samplsa, n. " 35.7 



.,,.„..■■/. - .JS 

ERIC 



Sifted ProBram Evaluatisn 



□ne mioht arsue that, giyan that giftad studinta are adequataly 
challenoad, thare anxiety Isvals ahould tbsut the ^ema as 
average etudente. Given that their levels or aspiration are 
higher than those of average studenteg end the ffaot tjnat Qverall 
anxiety levej^e were lomer than the prevlBue npritiing Bsmple, 
anxiety levale sliBhtly higher than thesi mf the avec-age student 
might be indicative af a program tuhich Dhallingea the olFted 
child. However, this is likely to he truB only bf rnQdsrately 
InFlated anxiety levels » 

If the anxiety levels oF giftBd students Im sub^tentially 
belou that of the average student, this cauld indicate that the 
gifted program is falling to provide meaningful chelisnges to 
the gifted and talented student. 
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Academic: IntBrBSt fcn4_ Satisraetion uas the subscala ussd fcsa 
assess motivation. Ihi dB.^a is chartBd in FlQurB 5, In 
gBneral, BiPtsd childriri s3-ioued Breater asademlo intersst than 
avBraoB studBnta, EcliMOJ - B.oa. h< .01. This aMdemic 
intarBsted IntBraetBd uitfi school, ECl.SWS - B.ll, a. < 
.001. Uhila gifted ohlldt^en in Rctyan and Morgan Counties shDUiaa 
higher than averagB Isvals of acadBmic intBrBst, giFtBd studant 
in Elliott Couritu shQUifl Isss acadamlc IntarBst than averaga 
atudBnts, Overall, itudBn-fca shouad Ibsb acadBmic intBrest, a 
- 43.1, than studBn-ts pPBVioualy samplBd, m, - 'iB.l. 
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The Lemdershlp end Ini'tiative subMomle mmm not usad in the 
CQmputatisn of final utility. HouBver, it may reflsot a 
significant variabJLs to be poneidered in a later update of this 
evaluation process. This data is oharted in Figura 6. CSlfted 
ehildren scored higher in leadership than average students » 
E.Cl|B*iQ5 17.aB| a< .001. Differenoes betusen schools 
lijere significants tCSiSWi - 5.05, a< .01. The interaction 
betiijeen school and giftedness uas marginal, E.CS,S40) « S.55, 
a .OB, suggesting that differences betueen gifted student 
leadership scores and those of average students lyere lousst in 
Elliott County and greatest in Rpujan County. ftm with the other 
variables, leadership scares, 3B.5, uere someuihat loujsr 

than those found in previous samples, " 41.1. 
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LEADERSHIP S INITI ATIUECDOSO 

B^AMERAOE 
n»GZFTED 



ELLIOT 




SCHOOL 



Taken together, these last four findings eaoh point to the 
same thing. The leve'l of challenge and programming presented to 
gifted and talented students in Elliott County is not sufficient 
to distinguish those students from average students on 
dimensions relevant to glftednessi i.e., level of aspiration, 
leadership, and acadsmio interest. 
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Girted Prsgrarn Eveluation 
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The subsoale, jdsntifioation vs. ^liBnatiprt refleote tha 
studsnts attltudsB toLuard the schaollnB pracBss, Thle eoals mmm 
used in □ambinrntion with m questionnaire speQifioelly designed 
for this svaiumtion tp assees students attitudes touard 
SPhoQlinB in the final prsgram evBluation. The data from this 
variable are presented in FiQure 7* In general » gifted etudents 
felt a more positive identlf ioation with the aoademlo eommunlty 
than did average studentSs • 7.50, a < *01* 

Houever, this interacted with sehool, E.Cl,2Wi * 3.09, a < 
• OS. 



FAsurg ^ 




Unlike the other two oountieSj Morgan County gifted 
students identified less with the academlo oommunity than did 
average students. This oould refleot some alienation being 
experlenoed by oertaln teaohere In the gifted program at the 
time of the evaluation or it oould be a more lasting problem. 
Either way, this finding warrants some attention In Morgan 
County . 



42 



BiftBd Program Evmluation 



Dleeussisn 

This evaluatisn project reflects an important step In the 
estmbliehing onBolng evalyation program in theae three 
counties » The most important steps in establiahing the 
evaluation iiystem have now bBen tested and established. Tha 
programe noiy knou uihat ie to be evaluated and the relative 
eignifioanoe of those things uihioh are to be evaluated « 

However i, the signifioanoe of this evaluation project is 
quit limited if counties fail to use these results as a stepping 
stone to an ongoing evaluation system* Several factors limit 
the slgnifioance of this evaluation if not used as an ongoing , 
continuous system of evaluation « 

1* Some measures were not assessed due to limits primarily 
in time, and to a lesser extent, resources. 

5. Several subgoals were assessed by means less adequate 
X than preferred measures due to the limited time frame for 
evaluation i 

3, Significant portions of the evaluation were marginally 
completed, or completed with less data that preferred due 
to difficulty in getting maximum cooperation. Full 
cooperation is always a sensitive issue in evaluation, 
because inevitably, evaluation will find some faults in any 
program. Ulhen evaluation is an ongoing process supervised 
by the program coordinator or school administrator ^ greater 
cooperation can be expected. 

4. S£:hQols and programs are in a constant state of flux, 
i^lrsady there is reason to believe that a portion of the 
data collected in this evaluation is obsolete. 

It is hoped that the availability of computer software for 
the purpose of evaluating these programs while encourage program 
coordinators to adopt and maintain this sort of evaluation. Ue 
are quite aware that ^program evaluation is generally not the 
most rewarding activity for teachers of gifted. However, this 
report found weaknesses in each program worthy of the attention 
of the program coordinator. Thus, the utility of program 
evaluation can be high. 

Each year, the coordinator can collect new data on aspects 
of the program most likely to have changed or that have not been 
evaluated recently. Thus, the evaluation system will evolve with 
the program. 
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Hul tiattribut^ Utility Computer Asftiftt#d Progrun Evaluation 



HUGAPE is a cofRput^r program ^sign#d to faei1itat# r#€ord 
k##pingp coeipi lat ionv and reporting of th# r#mu1tm of a 
mul tiattr ibuta utllit^^ progrMi #Ma1uation« It 1% d#mlgn#d to 
taaeh tha usar about pr<»grwi avaluatlon %#hi1a asaimting in tha 
Marioua phamaa of avaluatlon* 

Hul t iattrlbuta ytllitr program *Ma1uatlon raflaetm a particular 
phi los^^y about tha purpoaaa of progrMi avaluation* Tha 
altarn^^V^i tha axpar iMntal daaign, taata tha h^'pothaslm that 
tha #f%ct9^f a program ara graatar than zaro or graatar than 
soma al%^i.» .,ata eourma of action. Of couraap tha lilcalihood that 
a progrM i«i11 hava no impact mhatmoaMar fa almost nil. 
UnfortiMiataIrp hi^pothasla taating ganara11>' falla to ansteiar tha 
daclafm maicar^a moat Important quaatlona. Is tha program uiorth 
what It costs? Ufhat kinds of changas uiill Improva tha program? 

Addl t tonal 1>^p h^pothasis tasting Is a ona shot daal , whara 
suitmativa rasults ara Intandad to fullj^ dascrlbv tha charactar 
of tha program. Programs changa continuously^. And whan tha 
rasults of tha aval uat ion ara raportadp tha^^ prasumably bacoma 
invalid vary qulcklxi simpli^ bacausa an^ program director of 
modarata compatanca is llkal^ to Inl tiata act ions dlractad at 
tha program'^s i«iaaknassas. 

A mul tlattrlbut# utility^ modal for program avaluation offars 
thasa banafitsi 

1 . Programs ara avaluatad in t#rms of thair valua or 
utilst^i^y not in tarms of tha hypothasls tastp tharabx 
providing bat tar information to tha daclsion malcar. 

2. LIka most progrm aval uat ions p a substantial amount of 
affort is dlractad toward tha idantif Icat ion of tha goals 
of tha program which ara to ba subsaquantir assassad and 
•valuatad. Howavarp rathar than walghting thasa goals 
basad upon a multlvarlata analysis that maximizas 
statistical slgnlf Icancap thasa goals ara walghtad basad 
upon tha valuas of tha constltuancy sarvad by tha program. 

3. Tha progrm avaluation Idantif las thosa araas most In 
naad of attantionp thus providing soma diractlon to program 
improvamant. 

4. Tha avaluation procass Is format I va in natura, allowing 
tha program diractor to maka changas in tha program and 
avaluata tho«a changas without c^omplately raavaluating tha 
progrMi. 

In tha fol lowing pagas Mul t lattr ibuta Utility Program Evaluation 
will ba dascribad as it would ba appliad using HUC^PE. 

MUC^PE 1.0 ^1- 
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1^1 Disk Drills or #quiyAl*nt 
Mm I tor 

Printsr CCBM I52S most oth^r print#rs> 
LQ^DINB MUC^E 

Data Dimkmi B#for# loading trt# pro^anip it is useful to 
format a disk for storing th# data rmi Mill #nt9r. It Is 
g#n#ra11>^ not lals^ to stiN^s data wi th# prdorain disk. Consult 
your disk manual for Instructions for formating a disk. 
ear#fu11x 1ab#1 th« disk using a fait tip p#n so that >^ou nil 11 
b# abia to r^cogniza It aasll^. 

Load! no HUOAPE i Careful 1|^ Insart the disk Into tha 1541 
disk drive being eareful not to toueh the exposed magnetic 
surface of the disk. The program is loaded b^^ t^^pingi 

L^O^D O " p 8 

Then press return, yhen the cursor reappears < after about one 
minute> xQu are readx" to run the program^ Trpep 

Then press re turn « 

Insert Data Dimki When the title screen appearsp remove the 
program disk and Insert your data disk. Then press the space 
bar and the main menu laill appear. 



The Hain Menu reflects the four major steps in mul t iattr Ibute 
program evaluationp as iMell as the options to print reports and 
store the data which xou have entered. 

Screen Colorsi To change the border color, press the letter 
b until the desired color appears. To change the background 
color p press B Ccapital b> until the desired color appears. To 
change the color of the characterSp press c until the desired 
character color appears. 
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Ft* INPUT OQftLS OR REU18I0N t4B4U , 

Th* first st*p in « progrwi •valuation is tli* id»nti-f leation of 
thm goals and m«Iu»s wtilch th« pregram is int»nd9d t© mftxliiiiz*. 
Til is requires tliat en»| al Idcntif)^ th* const i tu»nc)<' or 
population for Mlicjai tti* program holds v«1u«, or r*1«tiv* to 
whes* valuvs dtelsions «r» to b» laad*, b> formulattf a foundation 
wltli which to h»1p thos* IndiMlduals conceptualize the goals or 
entities of value , and c> catalog, refine, combine, and organize 
& workable set of goals and subgoals to be evaluated, tilhen >ou 
select this option, the goals which will be evaluated should 
already' have been identified. 

9r pf^tMlng the function Hmy <F1>, rou select the opt ion which 
alloiys you input th# mnd subgoals you h«y# id#ntifi#d. 

Sinc# ^^ou hwm not ym% #nt#p#d mny goals, th# cmmputmr mK#s th# 
mssumption th&t ym will now cntsr th# tlt1#s of thv gomls o# 
th# progrui whieh mrm to #va1umtsd. 

Not# that th#r# ar# two txp#s of goals In this ppogpM| major 
goals and subgoals. You ar# a11ow#d up to a total of 20 major 
goals and 4C subgoals within all majm* goals €Qmbin#d« Subgoals 
ap# th# canpon#nts or #ntiti#s b#ing #va1uat#d that, talcan 
togvthsr, emprise tht major ^a1 . 

You ar# now prompted to #nt#r #ach major goal which can b# no 
more than 35 charactars long. Do not us# commas or colons 
bacaus# tha cdmputar takes these s^bols as data separators for 
character data. Enter a title and then press return, yhen the 
last major goal is entered, enter Just the letter F and press 
return. 

The computer will now prMpt for subgoals within each major 
goal. Enter these subgoals in the same wa^^ as you entered^the 
major goals, g»ch maJor ooal must haue at least an# subaaal 
which reflects that which is measured In order to eualuate that 
goal. Enter the letter F when ^^ou have finished entering 
subgoals under a particular major goal. You will then be 
priampted to enter subgoals for the ne^t major goal. 

Uhen subgoals have been entered for all of the major goals, you 
are aslced If you would like to modify these goals. If ymu 
select y, or press <F1> from the main menu after goals have 
already been entered, the NM. RIMZSION HOiU will appear. 
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OOM. REMI8IGN HBMi 



Fl Add li mmjor goal. This option prompts for a Major 
goal, fellowad by a routlna for an taring subgoals for this 
major goal • 

Fa Add a subgeal . By using tha up/doMn cursor, the user 
selects the goal to which a subgoal is to added, then 
sli^ly enters the nM subgoal. 

F3 Revise a maj^ goal. Use the up/^doMin cursor to select 
the goal to be revised, press <F7> and then simply enter 
the new goal ■ 

F4 Revise a subgoal. Usa the up/^down cursor to select the 
major goal within which a subgoal is to be modified and 
the subgoal which is to be modified. Press <F7> and enter 
the new subgoal ■ 

iNPin^ BOftL yei em-S i 

It Is recsRsmended that goal weights be established as follows. 
Identify a group of people who can fair1y.be said to represent 
the constituency served by the program and^or program 
evaluation. Sather them in groups of 8 to 12. The group leader 
must be familiar with and be able to explain the goals and 
subgoals that have been identified. The ^oup process begins 
with a discussion of the rank ordering of Importance of the 
subgoals wl thin the first major goal. 

After the group members have had tha opportunity to share their 
Y'^^*.^"^ '»»"•• »»*ve bean addressed and considered, each 

individual will assign a rating to each subgoal by the following 
metnod. The goal the person believes is least important is 
assigned a rating of 10. The second to the least important goal 
Is assigned a score based upon Its significance relative to the 
least important goal €a.g., a IS is one and one half times as 
important}. Then the third 4rmn the least important Is 
assslgned a score based on its significance relative to the 
least important and next to least important goal. As one 
progresses to the more important goals. It is important to 
carefully consider each of these subgoals in terms of their 
Importance relative to each of the lesser subgoals. After all 
of the subgoals within a goal have been considered, one is ready 
to proceed to the next major goals, ranking and rating the 
subgoals within that major goal. 

Whan all of the subgoals have been assigned ratings, we are 
ready to rank order and score the major goals. This is done in 
exactly the same way that the subgoals ware ranked and rated. 

At this point, the avaluater will have collected data from a 
variety of individuals which includes ratingsfor each major 
goal and subgoal. The more sets of ratings from varied 
individuals, the more likely it is that weightings wi 1 1 
represent the true feelings of those affected by the program 
being evaluated. - - r- -m 

MUOAPg 1.0 -4-. 



Now, all thim dmtm must b# €anipil«d. This i% what m^PE is 
^•sloffi#d til do. Uming th# Input Seal y#lghtm optiMii ymu will 
•iit«r Mch m#t of ratings. Ths emput#p will transfariii thoM 
rmtings into portions so that th# w#ights of subgoals within 
•ach iBaJor goal will sim to l,Op and ths sun of th« wvights of 
all ths major goafs will b# l.O. Add! t ional l^g HUMPE allows 
th# us#r to •ntar and add sats of ratings to ratings that haM# 
b##n praMiousI^ #ntar#d* 

Ent^rino wpiahts Into tha e owioutar . To b#gin •ntaring 
waights from th» main manui prass <F2>, Tha eomputar will aslc 
if >^ou wish to stora raw data. Storing raw data craatas a data 
fi la which is a raeord of aach sat of waights. This data fila 
could ba usafyl for rasaareh or anal^'sls of trands. Tha format 
of this data fila Is prasantad in Appandlx B. Tha main 
aval uat ion racord maral>^ storas tha compllad walghting and tha 
numbar of data sats antarad. This is tha onir information 
naeassary^ for tha aval u^t ion itsalf. 

If waights hava baan antarad praMiousIrs naw ratings will ba 
avaraga in with tha old waights. If ywM want to bagin tha 
walghting procass ovar again without eonsidarat ion for 
praaxi sting waights, slmpl>' load a M^PE fila with goals on1>^ 
<saa Load & Store Data option>. 

Fr^m thm racord of ona individual's ratings bagin racording 
antrias. Entar an>^ lattar €o^ yau ehoosa to usa to classify 
xour ratars. Unlass >^ou Intand to stora tha raw data for latar 
usa. It malcas no dl ff aranea what lattar ^ou an tar ^ You will ba 
prompt#d by aaeh major goals in rasponsa to which you must antar 
tha individuals rating (which rangas frOTi 10 on up>. Aftar 
ratings ara antarad for aach major goal, aach goal and rating is 
printad ona tha scraan and you ara aslcad to rachack your 
ratings. 

Vou «Ai I 1 1 riGt torn «Lb 1 » «o GQw^r^mt^fi 

Than ahtar ratings for subgoals within aach major goal. Each 
tima you ara promptad "Is this right", chacic rour antri#s vary 
careful ly^. You will not ba abia to corract arrant antrias 
aasily at a latar tima bacausa thasa antrias will ba avaragad 
Into othar antrias. 

If you hava a prtntar attachad to your computar and turned on, a 
hard copy listing of your antrias will ba printad for latar 
eonsidarat ion and corract ion of arrant antrias. Howavar, 
corract ing arrant antrias after confirming that they ware 
corract raquiras soma mora elaborate mathematical operations. 
Thasa are described In Appendlsc B, 

When all sets of ratings hava bean entered, enter F as the 
letter code for the next rating set and you will return to the 
menu . 
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F3i INPUT PRtPg LOG^i^Tia^t 

•v*lo*tlon i^vMAPch for MMcral reasons , Plrst of 
il'^L"*"** • c^»*«c*l CMS I deration of th* •xt.nt to 

goal* consistent with the •xpectatlens of these Mho hav# 
provided the goals and their weightings. Often, an Initial 
evaluation mar go no farther than this, because this alone 

?»lro?™it^iJ*i:*i*' i"fV* *r •"Wective progr«i evaluation and 
i * ®r • foundation for the design of a new program. 

From these prior estiinates a prior program utiliti^ can be 

J «2' IV** "h^th'r the prograsi has worth 

even if objective assessnent lives up to the expectations of 
those providing the estimates. It is often beneficial to allow 

1^1 *® ***'• ^•** reestablish priorities 

and modify the program, with more objective evaluation to follow 
these modifications. 

Prior estimates are also useful because fthey require use to face 

l?^***^*"*'** b'*****" eur expectations and th^ more 
objectives assessments that follow. All progrms have there 
faults. However, purely post hoc reactions to a program 
^ evaluation often lead to the reaction, -Well, what did you 
expect . Prior estimates often allow us to avoid this. 

Prior estimates are of even greater utility when used in 
I?T?l"*f^ P'*®babillties as our O-lOO scale and Bayesian 

statistical procedures. Rather than formulating posterior 
estimates solely on the basis of measurements, Bayeslan 
procedures allow us to adjust our aprlorl estimates on the basis 
^♦^^Kf'u** °? '"^ measurement. Our obseravtions may be held 
with high or low confidence and the extent to which these 
observations affect the translation from apriorl to posterior 
estimates varies according. Sources which offer more 
m^Tlir?^''! consideration of the use of Bayeslan statistic, in 
multlattrloute utility evaluation (Edwards, Outtentao. & 
flvJrlft^ TJii.*"^ the u,* ef Bayesdan statistical Inference 
manuirr' *h» reference section of this 

^fldTwTdufr.'ii'T**** fr* on* must f Irsi identify those 

Individuals most capable of providing estimates of attainment 

iniSalYnHFfii ♦?* *'r* "•^ ^» indlviSuJls 

»™T3f ® *1I ®! ***• «"bgoals or different Individuals 

SJperfiSle^iilE^illhnub^nr"* ^^^^'^ *P.n-.ng upon their 

ilJji^tf* *»^9**'»»r prior estimates by providing a brief 
description of the goals and their assessment. Then the 
S?- f*" provide their estimate of location on the 

aimenslon being conslMred. 
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Uh^fi ^^eu have gath^r^d th@m# #mtlmat#mp prm%% <F3> from th# mmin 
invnu to b*gln •iit#ring priers. Th» caniputtfr will proc##d 
threugh •m€h -mubgomi i-msking for prior •stimatvm* -Th# ^mputer 
Mill mmH Kmi tti rMflrni th« iMloHf glM#fi t« rr9#vl«fitig prlor« 
and th» prior b#ing «nt«r«d. If you a«»igit a ^#ro to ifi9 
prcfrni sting priors, rou will b# disr#^rding all pr«Mioumlr 
#nt#r«d priors. If rou #nt#r a z«ro for th« *w#ight r#1atiy# to 
abov»'p no entry will be emputed for this individual's 
estiiftates. Thus, i^our entr^f for prior estimate would be 
irrelevant if the weight assi^ed were zero. 

6enera11>^p ^'our response would be to simpl^^ press return for 
nimber of previous estiniatesp return fM« weight relative to 
above p and then enter the next prior estimate. Continue to do 
this through each subgoal and then proceed to the ne^t set of 
estisiates until all priors have been entered. After eaeh set of 
priorsp xou will be asked whether rmi would lilce to return to 
the menu or go on to add another set of estimates. 

P4. INWryMOD IFY BQftL LO^TION^ i 

Uhen 5^ou press <F4>p the first major goal and its first subgoal 
appears. Use the space bace to mm* thraugh the goals until the 
goal >^ou wish to change appears. Press <Pf> to malce a change p 
enter the new valuep and press return. Ulhen j^ou have made all 
the changes >^ou wish to malcep press <F5> to return to the menu. 

Note that a value of -1 designates a missing value, yhen a 
value is missingp the prior estimate is substituted in the 
ccmiputation of final utility. 

LQ»P ^ rro^g ON OISIC DRIUEi Once the goals have been inputp 
you will want to store and load them using your disk drive. 
Press <FS> and the LOADp STOREp & RlSTMr HB^U appears. 

LOADp STOREp ts RECTMrT NEMJ 

Fl* Load Mqty pE file . Pressing <F1> Ic^^ds all goalsp 
we ightSp prior estimatesp and measured locations that mave 
been stored in a given evaluation record. You will be asked 
for the progrMis file name. The user should be careful to 
stpre files using nMes that fit the evaluation project and 
will thus be easy to recall. 

i,oad Qoals it weiehts only . Pressing <F2> allows urn to 
move back to step two at times when a new evaluation 
project Is to begin iirtiere previously designated priors and 
goal lc»cation assessnents no longer are useful . 

Load ooals only. In new evaluation projects, one may 
wish to start with previously identified goals, make 
additions and mcjdi f i cat i ons, and assess weights and values 
in the new environment. Thus it Is useful to be able to 
load the goals without any other information whatsoever. 



HUMPE l.O 



"7- 



storlifig and iMdfngp rou imIII b# amKed i^h^thsr ifou liant th# 
progp^ Oiv#n th# sm# nmmm. If notp >^ou mI 1 1 asK^d to 
proMid# « nMi# fop th* f This nmmm shcMild b# ne longer 

thmn i# eh«ract#rs and ^mild r#fl0ct a titi* that €an b# 
•asllr r9ea11#d 4mr leading. You nil 11 b# asK#d to M#rifr 
your dsmir* to r#p1ac# a fi1# ¥fh#nav#r a stor# operation 
will oii#rwrit# a f This Is simply to insure that you 
don^t aecld#nt1>^ writ# w#r another file of the same nanie. 

Initialize proM^Mi for a new file . Before loading a neui 
filep all other records should be cleared by selecting this 
optionii This option will allM you to switch from one data 
met to another without exiting the prograni. 

F7. CWFUTE UTILITY raiNT MB^U i 

This option is selected when we want to eompute utilities and 
produce listings of the goals and subgoals. 

PRIKTE^SCREBJ Oin'PUT MB4U 

Pi* Screen ar j nt ut 11 1 t I es ^ CMiputes the prior and final 
progrwi utilities by first sunmlng weights tiMs subgoal 
locations as estimates of major goal locations, then 
swnmlng wel^ts times major goal 1ocatlons« The end 
product Is a score ranging between 100 for the perfect 
program and ^ero for a completely ineffectlue program. 

yhen measured goal locations are not avail able, the 
computer utilizes prior estimates in computing final 
utilities. Thus, the prior and final uti 1 1 ties wi 1 1 became 
increasingly differentiated as more objective assesements 
replace subject lue values. 

F2« Printer print u ltllltles . Same as screen print 
utilities but lists the utilities on the printer. 

F3* Printer list with all aoals. Lists each major goal with 
subgoals, and the weight, prior estimates, and measured 
locations for each. Csee Appendix C> 

F4, Printer u^^ %h enlv maJor oaalm . This produces a 

shorter list with the weight, prior estimate, and measured 
location for each maJcNP goal. <see Appendiic C> 

F8. FINISHEDi 

You are primp ted to verify that you have stortd that which you 
wish to save. If records are changed and not stored, they will 
be lost. 



MU^PE 1.0 ^8-^ 
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Uf 4P» eyfrfntly in thfc pfE^tis oi eendgcting a liirly § Ktiniivi tv*iuAti«i of gif ltd 
And Ultntid progrAmi %% itvif *l iistim KtntueKy tch&Qls, Tht imlul sUp m sueh ao 
tviluitiafi IS to idintify the gOAti o« tht gif ltd pfOirAm a% i bASii for this ivAluatian. 
Wf btgAn this step by ptvitwing Qther tvAluAtion progfAraa *nd literAtyre on the giMid *nd 
tAlinttdp From thii» wt compared the listing you set helaw. iefopt we ^ocifedi we w*nt « 
vAf lity of piopU who hivt legiiimAte ionctrr^About QuAiity in gifted And lAltnted ptoqt Ami 
to reyitw thli lliting ind pfopost AdJitlonAl gOAlii elAriff gOiUi of suggest thAt goAls 
now en the list not be (.onsidertd. !n Ihit wAy, w* tAn cent as dost At pas^ibli to a 
fflutuAlly igrtid i^on purpose for this evAluAtion prdgrArn^ 

FltASt tAto some time to revitw tht list you ite btlQw* Thtni write yciir mGdifuatlKi 
fight on tht listsng or u% the bACK of this sheet of pAptr^ FliAst AsH cHjeiUons Aboiit 
Anything on the lilt which is irfCitAr to you^ 

Inj^tlAl list of dim en^iofis ^ B* tvityilg^ 

,NTECtDAMTi 
IdentifiCAtion CrtliAbility Atid vAlidlty) 

probibillty that a gifttd ^hild will be rt jtLttd 

probAbxhiy thit a npn^gif ttd child will bi ACCipttd 

portion of theorctiCAl construet of gifted beirig Aiseised 

AVAilibility of progrARis to ill gifted Ucrsis Agt groi^ii locAtion of homih 

OfgAniZAtipn/Ltidtrihip 

AdequAcy of commumcAti^ And coordinAtiQn 



StAf f trAirung 

siltction process 
gentril MriDwledgt 
college credits 
worMshpps 
other Uttltudti) 

Adtquicy of tvAluAtive structures, 
short rAnge effects 
long rAnge effects 

TRANBACTlONi 

Activities 

quAntityi AdtquAcy of timt commitment to progrAm 
plAnning; Adi^icy of sylUbus for gifttd CL^iculum 
time tf ftctivtrtis of curriculum 

OUTCQHgi 

Cognitive Cbiictivci 

Itvtl of ob^ctiyes Amowledgf , Sj^nthfiiii etcJ 
generAl AChievemtnt 
iptcific domAtn achievement 

vAlut of specific domAin objectives 

Affective objectives 

Attitudes rtgArding vAlue of iqiowltdge 
Attitudti towArd schooling 
motlvAtion 
ffflf^tVAluAtion 

CrtAtlvity Objectivts 

ixttnt la which crtAtivity ts ACtuAlly a part of tht £ufriculum 
gentrAl o'eAtivity 
specific crtAtivity 

Ftrcf ption of norr^AfticipAnts 

Attitudei of ItAchtrs not ttAChing the gifttd And tAltnted 
Attitudif s4 pArchts And itudtnti who chose not to pArticipAtt 
Attitudt of pArtnts And studtntt tiiclydid from pArticipAtion 
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APPENDIX C 
60AL UEIGHZN6 FO^ 



Qoai I m A^h king 



1 , 4^h4Tm.Gmi>^^T m 

— - ichi*yf»«nl 

_ _» aptitydt H 

._ . Attitudtm 

- -- ipfcial tftlvnls 

. . idtntHitd ttydtnt •ffoft 

A^ILABLITY ACROSS A6E, S.E.S.. »U. 

ADfO^CY OF STAPFIN3 

- 4tlltudtt abQUt gifltd 
. BBB^ kns^lfdgt about giftsd 

•BBBB Addi t ional hours for pr«p«r4lion 

Arfrfi # i ptrfsn h^rs gsntraUd from tlatf fundi 

ADiQlMCY OF eWMLUATIME rTRUCTURES. 

-■ Short ringt ifltcti 

._ _ _ long r&ngt ifftets 

11. TR^MSi^CTI OfsIS 

TIHE ONi 

. -^H^ aectlcrating trAditianAl coyrstMprN 
. gaining broidfr Icnoulfdgt 
.aa- z - — 1— problrm solving skills 

- — — gtnffai €f#Atiwitr 
■ ■- €r#«tfv^ products 

— — dtytlpplng ffftcttMr sttitucif^ 
—-_77z cultural ffnrichmtnt 
__■ apuMB caMtunicatlon sk i 1 1 &/spc i 4I skills 



COUNSEL INS 



Mocatienalf carttPi & •durational 
ptrsonal and/or sociil 



PAROfT iWOLMiMlhrr 

— ««« Partnt in^ornation 

— »»» Partnl input 

111, OUTCOMES 

CD□^j|TlyE OOJECTIWES 



gtntral aehieyfnfnt 

ipt£ifiC dmatn iEh itvffnif h t C t ^g, eoniputtr skillSi French) 



AFFECT lUE OBJECT IMES 



attitydts tot^ard schooling 
motivation 

&«lf-«yalualion Ce&psciall^ abauht bting gifttd) 



CREAIlUltf aBJtCTlMiS 

gintrsl crtatiuity 

- -- .A specific crtatiwitr 

PERCEPTION OF Nai'P^RllClPrtCTS 



attitudts of iiaclitrs not tfachtng tht yifttd «hd talerittd 
atlltudts of partnts and slydtnti who chost not to partic^patt 
ittitudf of parents tr.d ttudents txcludtd from participation 



ACCELE^TfeU COUftiE CRtDIIS 
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S^^RUE UIE I OHT 1 MQ 

PUIA 

- - - ChPfie 
_ -- Crtst \ 

- ^rt^fc t iRBr • 

_— — ^— _— Frict 
it Di»euf» VinK erd#P ef I ttm* ii tht lybgroup, 

2? Atifgn a paoK te tMh i ttn IN COLUf*! HI i* m%\ trtportant, 2 is itcond, ttc.) 

31 Assign a wtlght ef 10 to tht M#m ItaM inparUng. IN COLirM 2, 

4t y#lQht th# 2nd i#«t impertirJ UN COLyfti 2Hn Urmt o# its imparUnc* 
rtUtlMt to tht Ititt inipeftant US - on* ind * half timts a* impoMint>. 

Si Uiloht tht Ird itast ImporUnt rtlatiwi to th* Itast Important, 

to tht 2rid most important to iniurt that i ttm iriporlancts rtUtivt \o tach othtr 

Art §onslst*nt with your *xptc tat ions* 

61 Do this «ith ta^h lUm until all i ttiis In a lubcattgory art wtighttd rtlatlvt 
to tach of tht sihtr i ttns in tht subcaltgorr. 

- - - IDEKTIFICaTION <f*liabilit^ *nd Malidity* 

^JIAII^BLITY ACROSS AGi, S.iii., ite. 

ADfOl^CY OP STAFF I NO 
_ ADEQUACY OF EW^LUATlVl STRUCTURES, 

^ ^LNT OF TlHi €N GIFTED ACTlVlTllSi 

..p,^ LUUNSiLlNG 

PARENT IWOLVEMOIT 

" coa^iTivi oiJfCTiwiS 

AFFECT IVi^OlJiCTlUiS 

CREATlMirf OlJiCTiyES 

PikCiPTICW OF HW^PARTi CI PANTS 

ACCiLiRATED COURSf CRiDlTS 
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PRIOR ESTIMATES OW SO^U g^TT^ I MM BMT 



ID&friFICATIONi For each of tht fallowingi tstimAtt the ptrcentagt o4 
mtudents IdtntNied am gifttd who are actually in tht top fiwt peretnt on 
eaci dirnension, Nott' th^t portions should bt hightr in thost categories you 
use for idtntif ication* Keep In mind, howevfri that we are talking about 
ach i evenient , not achiewement test performance, etc. Identification measures 
are not perfectl>^ accurate and we can rarel>^ expect iOOVm accuracy* 

^ achifwtment 

ap t i tude 

creatiMitx 

attitudes 

— special talents 

_. . identified student effort 

AMAILABILITY ACROSS AGE, S.E.S., i Estimate the percentage of gifted 
children in xour entire count>^ who are able to participate full)^ in gifted 
programs a 

STAFFINGs With regard to faculty participating in 6&T programsi 

On the average, what percentage of their attitudes about gifted are 
posttiv#<see opinion quest i ons> 

If full <or ideal) training In gifted required fiwe courses or tquivalent to 
start plus an additional 18 hours of training, workshops, etc« per year to 
keep current, what percent prepared, on the average, are the staff in your 
gifted and talented program. 

% ■ s 

Qiwen that a Ph.D. Is the terminal degree in most subjects, (implying 100% 
training in that subject matter, MgS. ^ 7S<, i.S, ^ 50%, etc.), what 
percentage of training in subject matter character j its the staff in your 
gifted and talented program. 

If an ideal program allowed one hour of preparation for each hour of contact 
with gifted students, what percentaoe of this time in additional preparation 
time for gifted classes art you al 1 owed.M_ieM 

Statt funding for gifted programs Is- intended to create addition 
per son^'hours for gifttd and taltnttd programs. Uhat percentage of thtse 
funds designated for persontl actually generates hours of teacher actlwity 
that would not havt occurred In the absence of this funding. 

EVALUATION 

^ percentage of short range objectives & outcomes assessed 
«>=«M. percentagt of long range outcofnes asstssed 
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Prior emtlmatts Q< goal attainment ^2- 

ACTIMITIES 

P^rctntagt of total school timt in gifted progpajTis, 
Perctntagt of timt in gifftd progr unmi ng which focumts uponj* 

acctl^rat ing traditional courstujork 

gaining broadtr knowltdge 
li^— probltm solving skills 

gintral crtatiwity 
-- crtativt products 

dtytloping efftctiwe attitudes 
mmmmmmm cultupal tnrichmtnt 

coninun i cat i on skills/social skills 

» nott total will be grtattr than 100 since somt activities focus on more 
than one, 

C0UNSELIN6 

Portion of studtnts who will feel thtx' received high qualitx' counstling in 
thtst areas. 

yocat i onal I carttPi k educational 
•HB. personal and/or social 
PARB4T IWOLVQIB^ 

^ Pfrctntagt of Information that mar be of inttrest to parents that is 
coinnun i cattd to thefn. 

Ptrcentagt of partnts who haye had input into the GkT prograin such that 
it actualtx influences something about the child's educatlont 

CO^ITiyi OBJECTIMES 

Ptrcentagt showing a grtattr than one rear gain In general achievtrntnt 
over a one rear period, 

Percentagt mastering a sptcific donain of ach I euem#nt<e .g, computer 
skills, Frtnch? 
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Prior tmtimatts m4 goal mttminmtnt -3- 

AFFECTIVE OBJiCTlMES 

Avtragg ptrctntilt Cbastd on normi') on attitudts tamard schooling 

Am tr age ptrctntilt <bamtd on national norms)on aspirations and 
Riot j vat ion 

Autragt perctntjlt <basfd on national norms) on stH-^concept inutntor^. 
CREATIVITY OBJECT IMES 

Ptrctntagt shoujing a grtattr than ont ytar gain in gtnefal creatiyit>^ 
ovtr a ©nt rtar period* 

Ptrctntagt hawing gtntrattd a mptcif ic crtativt product in a gifttd 
program evaluattd to bt btyond the taltnts of 80% of average studtntm. 

PERCEPTIW OF NON-PARTI CI P^^S 

- - - ptrctntagt of positivt attitudts of teachers not teaching the gifted 
and talented 

ptrctntagt of positivt attitudes of partntm and students uiho chose not 
to participate 

*>■ — *- perctntagt of positlMt attitudt of parents and students excluded from 
part i c I pat I on • 

ACCELERATED COURSE CREDITSi What perctntagt of students in the Okl pros^ani 
r^CB\^% accelerated course credits (crtdit for courses thex would hawe to 
take at a later timt in school or in ^ aja^ 
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Icde'n-tl^icai.-tlon 

1 . For tach mtamurt used 

a. bri#f1>^ demeribe the meamupement instruments 
proMide a sample af the instrument if possible 

b, rel i abl 1it>^, Ma1idit>' statistics, 
reference for instrument- 

d. describe iMhat the meamure lyas intended to assess. 

< ach I euemen t| aptitudep creatiulty, special talents) 

2. Describe the method by uih i ch these measures are cmblnedp 
iMeightedp etc. and particpants are chosen. 



1. Describe instruments, prouide samplesi reliability data, 
and provide references. 
-^^^ 2. Describe h«^ evaluation is camp lied, and used« 

3. Describe and differentiate long and short term evaluation. 

nriiTieorimctiMitl^» 

1. Report the percentage of total school time students generally 
spend on special activities for Gifted and Talented. 

2. Describe activities. 

a. Description of actiultx. 

b. UJhat percentage of all G&T students participated 

c. Ulhat percentage of the total program for those 
students did this activity represent. 

d. Uhat percentage of this activity was focused on;* 

■ ■ - acceierating traditional coursework. 
— ^_ gaining broader knoiMledge 
problem solving skills 
— general creativity 
■ _ specific creative products 

developing effective attitudes 

- - cul tural enrichment 

commun i cat i on/soc i al sk i 1 1 s 

♦total may be greater than lOOX since many 
activities have dual purposes 

CcDLJri»©liriQi 

1. Describe any additional activities and resounces for vocational, 
educational, and career counseling beyond that which Is 
traditionally provided to all students 

2. Describe any activities and/or spec i al counselor preparation for 
dealing with personal problems unique or more comnon among gifted 
and talehted students. 



Report r#qu I rements 



Pag© 2 



Im Describe information mat#ria1Si organization of meetinySp #tc, 
d#sign#d to kmmp par#nts informed regarding mpeeial e&T aetiMitles 
for their children. 

2. Descri bt mechaniemm by uihich par#ntm r,an contribute and hawe 
input to the G^T program. 

O u t <= orn • m 

1. Describe specific detains <e.g. compu ttr sk 11 1 s , language skills, 
creative projects like playsp art, etc.) where achieMement should be 
assessed from your program. 

a. Blueprint or outline the achi€vemnt« 

b. Describe the population of stiidents benefiting from this 
outcome. 

What percentage of the overall G^T population does 
this group represent. 
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AWAILABILITf TO ALL STUDB^ITS 
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I I ab I I i t>' Analysis Uorksheet 

GRADE y, IDENTIFIED % ABLE % TOTAL PROG NET PORTION 

K 

1 ^ . 

2 " ' 

3 ^...^.....M.^ 

4 

5 - 

4 - 

7 _= . 



9 

id 
1 1 

12 



SUM OF ALL PORTIONS 
Diuid# by 13 AUERAQE PORTION 



% Id#ntifi#d is the portion of th# upper K< of all studentm based upon 
identification measures uiho are designated or Identified as gifted. 

Vm Able im the portion of those identified students uiho are able to 
participate. Here we are looking for the portion as redueed by obmtaeles 
participation Ce.g., lack of transportation, conf 1 i c t uii th other activltle 
etc.> 

M Total ProgrMis It is unlikely that programs will be equallx comprehensiv 
at all grade levels* First, assign the grade level that has the most 
cmiprehens 1 we program a 100. The assign a portion to each grade level 
relative to the most comprehensive program. 
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TEACHER ATTITUDIS ON GIFTEDNBSS SUm^EY 
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QUEST^ I at%irM^ I RE I ivlS'TRUCT I ONS 



For leach^r m 



1. Do not uir i te on th# qut st i onna i r @s . All responses should 
be placed on the attached ansiner mheet. 

2m Pleame use one of the pencils proMtded for >^ou p si nee the 
aiTiQunt of lead from the pencil Is an important part of 
accurate scoring. 

3m Careful Ix darken In >'our response completely. Notice that 
many questions go from strongly agree to strongly disagreep 
uihere i is agree and 5 is disagree or neuer to aluiays ujhere 1 
Is never and 5 is aiiMays. Be sure you understand hoiM to 
record your an^Luers on the ansMier sheet before you begin. 

4« Enter your last namep then leave a space p and then your 
first name. Darken in the circles spelling your namep 
filling In the blank betiyeen your last and first name^ 

5. Enter your se^p grade level , and date of birth <dropping 
the 1^ from your year of birth> and darken In the 
correspond i ng circles. 

6. I# you are a teacher in the gifted programy darken in the 
0 under the first col umn<co1 umn A> of identification number # 
If you are notp darken in the number 9, 

7. If you are not sure about iiihat you are supposed to dOp 
RLE^SE ^SHC ! ! 
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TEACHER QUISTIOh^WRE 
0PIN1C3NS ON GIFTEDNESS 

= stroholy agr^Vp A — agrtt se(n»wh*t , ? « not sur» if 1 agr#© 
or disagre*, D » dl»«gr©# soinewhAt, SO ^ strongly di»»gr*», 

* 1 3 3 4 5 

3A A ? D SD i. It Is alright to hau© a-fter school programm for gift#d 

mtudsntsp but th#e« student* should not be r©l eased 
4ram their regular elamsroem responmi bil I t i em^ 

A ? D SD 2. The itilnd that can produce a quicK anwier to aliri^ /t 
everr question may yet need training toiMard 
sel*--crl ticism and i^thinking of first impulses. 

SA A ? D 8D 3. Suppression of intellectual controuer%y and unresel ved 

differences of opinion in the classroom \% the 
responsibility of the teacher. 

^ A ? D SD 4* It Is appropriate to spend submtantial amounts of 

additipnal money to proMide special educational 
e)cperiences for gifted and talented students, 

SA A ? D SD 5* It is not fair that gifted children are offered 

special educational opportunities merely because of 
their high Intelligence and achievements 

^ A ? D SD ^* High Intelligence Is a characteristic which interferes 

ml th comition sense « 

SA A ? D SD 7. I would prefer that my ouin children be very mentally 

gi f ted. 

SA A ? D SD 8. It isn't fair not to require certain assignments of 

gifted children merely because achievement tests 
indicate they have already mastered the content. 

SA A ? D SP 9^ Teachers should have students itfrite papers on topics 

that are chosen by the teacher » 

SA A ? D SD 10. Mery bright children are usually impractical. 

SA A ? D SD II » Superior intellectual ability comnonly leads to 

emotional Instability. 

SA A ? D SD 12. Gifted and talented programs should be funded in the 

same manner that funds are allocated to handicapped 
learners* 

SA A ? D SD SI. Special prc^irams for the gifted are necessary to 

prevent the restriction of the gifted child's learning 
procems. ^ 

SA A ? D SD 14* Creativity In children should be encouragedi even 

though It may be at the expense of classroOT order ,and 
discipline at times. 

^ A ? D SD IS* For the most part, gifted students merely need to get 

more of what average students are learning. 
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opinions on Giftedness Fmge 2 

1 2 3 4 S 

' ^ A 7 0 BO 16, It is undemocratic to provide gifted children with 

educational situations which differ frOTi those of the 
regular school program. 

SA A 7 D SD 17. KJmry iiitelligent children are generally less friendly 

and warm than other children. 

SA A ? D SO 18. I would rather have children who are athletically 

gifted than mentally gifted. 

^ A ? D SO 19. The gifted can develop their potential In a 

conventional programi special programs should focus on 
those who need help in mastering the basics^ 

SA A ? D SO aO. I believe a teacher should not give a student credit 

for an answer which was a correct response to the test 
quest i on p but was not the answer the teacher was 
seeking based upon what had been taught « 

^ A ? 0 SO 21. Intellectually gifted children are generally less 
X happy than average children^ 

^ A ? 0 SO 22, A teacher should try to get all students to solve math 

problems by the same method^ even If the student ^s own 
method works. 

SA A ? 0 SO 23. Children frequently appear to be gifted because they 

develop one capability at the eicpense of another^ 

SA A ? 0 SO 24. Gifted children, on the average, are superior in 

physical p emotional p and social adjustment. 

SA A ? 0 SO 25, Gifted children should always remain with their 

chronological age group for the sake of emotional 
adjustment . 



SA A ? 0 SO 26. If 



t's good for the gifted, it's good for all* 



SA A ? 0 SO 27. Gifted students are frequently more motivated to learn 

than average students. 

A ? D SD 28, Gifted students H'. o*t.n r.sponmibi* fqr feelings of 
inadequacy ainong average Btudents. 

A ? D SD 29. The money that taxpayers pay for special programs for 
the gifted will be returned in the impact well 
educatedp gifted indiglduals haMe on society. 

SA A ? D SO 30. When a gifted student tries to tell thm class houi a 

concept in one class Is almost the same as a similar 
concept in another class, the teacheh should stop the 
student in order to prevent confusion in the class.' 
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OPINIONS ON SCH00L1N6 Pag« 3 





A 




P 


SD 


31 . 


Stud#nt& 


6UCC##d 


if 


khmy 


act am if they like the 




























r 








8tud#n t fi 


succ##d 


i 4 


they 


knobj hobtj to impremm the righ 














pftop 1 # , 








SA 






D 


SD 


33. 


Students 


suc:c«#d 


I 4 


they 


knmn hoMJ to take tests* . 


SA 


A 




D 


SD 


34. 


Studtn tm 


succ##d 


1 f 


they 


work real 1y h^rd. 




A 




D 


SD 


35, 


Stud»n ts 


succ##d 


i 4 


they 


are intelligent or talented^ 


SA 


A 


? 


D 


SD 


34. 


Stud#n ts 


succeed 


if 


they 


are interested in learning* 


SA 


A 


? 


D 


SD 


3?. 


Studen ts 


sijcc##d 


if 


they 


haye the opportunity to 














attend an 


eicc@ 1 1 en t 


school system^ 


SA 


A 


? 


D 


SD 


38 1. 


It im y^ry important 


4 or 


schools to prepare us for 














Jobs that 


ui i 1 1 g i y# 


us a 


cMifortable 1 iuing. 



SA A f^D SO 3^* It Is very important for schools to prepare us for 

Jobs that uii 1 1 give us long yacations and money to 
travel . 

SAA?DSD 40* It is very important for schools to prepare use for 

Jobs that give us plenty of free time. 

SAA?DSD 4J.Itis very important for schools to give us the skills 

that i^ill get us top Jobs uiith high status. 

SA A ? D SD 42. Paddling is frequently the most efficient way of 

correcting student misbehavior. 

SA A ? D SD 43. It is desirable to require pupils to sit in assigned 

seats during assemblies* 

SA A ? D SD 44* Pupils are usually not capable of solving their 

problems through logical reasoning. 

SA A ? D SD 45. Directing sarcastic remarks tomard a defiant pupil is 

a good disciplinary technique. 

SA A ? 0 SD 46. Beginning teachers are not likely to maintain strict 

enough control over their pupils* 

SA A ? D SD 47. Teachers should consider revision of their teaching 

methods If these are criticized by their pupils. 

SA A ? D SD 48. The best principals give unquestioning support to 

teachers in disciplining pupils* 

^ A 7 D SD 4^. Pupils should not be permitted to contradict the * 

statements of the teacher In clams. 

SA A ? D SD 50. It Im Jumtif table to have pupils learn many facts 

about a subject even if they have no irMnediate 
app I i cat i on . 
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I OPINIONS ON SCHOOLING Pag© 4 

I SA A ? O SO 51. Tod much pupil time Is spent on guidance and 

iictivities «nd too lltti* on academic preparation. 

' SA A ? D SD 32. Being friendly with pupils often leads them to become 
I too f ami 1 j ar . 

SA A ? D SD 53. It is more important for pupils to learn to obey the 

rules than that they make their own decisions. 

SA A ? D SD S4, Student gouernments are a good ■safety value" but 

should not haue much influence on school policy. 

SA A ? D SO 55. Pupils tan be trusted to work together without 

super V i s i on ■ 

SA A ? D SD 54. If a pupil uses obscene or profane language in school, 
, It must be considered a moral offense. 

SA A ? D SD 57. If pupils are allowed to use the 1 avatory wl thcut 

getting permi&mion, this pr I u I 1 ege will be abused, 

lA A ? D SD 58. A few pupils are just young hoodlums and should be 

treated accordingly, 

iA A ? D SD 59. It Is often nece&sary to remind pupils that their 

status in the school differs from that of the 
teachers. 

SA A ? D SD 40. A pupil who destroy school material or property should 

be severely punished. 

SA A 7 D SD 41. Pupils cannot perceive the difference between 

democracy and anarchy In the classroan. 

SA A ? D SD 42. Pupils often misbehave in order to make the teacher 

look bad. 

IA A ? D SD 43. Corporal punishment is useful In reminding students of 

their place In the school. 
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APPB^DIX H 

ATTITUDES ON eiPTEDNESS M^D SCHOOLING 
DATA ^rrRY AND COHPILATIQN PROQ^i 
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QirrEP AND TALENTED PROOWM 
ATriTTUDES TOUARD eiFTEDNESS MMD 
SCHOOLING DATA miTBtf m40 BMLIMTION 



This pPGgrafn wms ^sign#d ta b# an •xettdingl^ mimpl* 
appr^oach to cMpMing data gath#r#d using th# Oift#d and 
Ta1#nt#d Pragriun Surymy of Attitudes Toiaiard 6ift«dn«ss and 
Sehool i ng. 

To load this prograra, tKp#| 



yh#n th# curmar appears p t^'pep 



RUN 



Ulh#n you press the space bar, the main menu will appear p As 
wl th the MUCAPE progranip you may noui change the screen border by 
pressing the letter bp the sereen baelcground hy pressing capital 
Bp and the . character color by pressing c. 

I« LOAD A DATA SET ALR^>Y BCTERED. If you have already entered 
data or you have created files doiRin loaded from opscansp you 
iNiould press <F1>, You are then pr^pted for the nme of the 
file you wish to load. It is impor^^ant to note that this 
program automatically adds **-att" f:o the title of any data 
stored on the disks IpJhen you want to load this data, the 
computer will add "-att" to whatever you enter. This decreases 
the likelihood that files from one progrMt will be confused with 
files from another^ program . 

ConyainlnQ f i les. After a data set is entered or loadedp you 
append a second Cor third and so on> file to this data. 
After pressing <Ft>y you will be asked whether you wish to have 
a new file or add loaded data to a pre-^ici sting file. If you 
enter the letter ap new data will be appended to the data 
already in the computer* 

2* BEGIN A tma DATA SfTp This optionp selected by pressing 
<F2> p is identical to option <F3> esccept f or^ the fact that the 
memory is reset erasing all previous entries^ 

3, ADD TO AN OLD DATA Ufhen <F3> <or <P2>> is pressedp the 

computer prompts for entries. from the questionnaire. You are 
prompted for each of forty one entries Into the questionnaires. 
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Noti€« that th# niraib«rs on th# qu#stldnnaip#s tmhich carr»spond 

to th# 41 •ntri#fi iiiill ymrr but y&u will b# prmpt^d i«iith th# 

numbtr that cerr#mpondft to th* nimb#p on th# questionnaire. 

Whan tha pro^t appaara "Im thim right?", C^^EP^ULLY ch#€k to 

Insurt that ^ou #ntaracl tha data accuratali^. Th# onl^ ui^y to 

correct tha data after you enter the letter y Im to load thm 

data on a Mord proceasoTp count over to the errant nuBiberp and 

being careful to enter the number in the same apace p replace it 

with the correct nueiberp To avoid this COTipleM I ty, b» careful 

to enter the data accuratel^i^. If ^^ou press the 1ett#r n^ you 

will be able to go back and reenter the data from the forin on 

which you made your ni stake* 

You are then asked if you want to enter anathere Pressing 
the letter y wi 1 1 take you back through the data entry sequence 
while pressing the letter n wi 1 1 take you back to the main m#nu^ 

4. COMPILE THE MTA« An example of the report produced by the 
compile data option is attached, yhen you press <F4>| you will 
be prompted for the date and a title* Th#s# will appear at the 
top of your report* Retain the report for entry using the 
MUCAPE program. 

5. STORE A DATA SET* You will be asked to assign the data a 
name* Be careful about the name you selects The name can be no 
more than 10 characters long. If the nMie you enter is longer 
than ten charactersa additional characters wi 1 1 be truncated. 
You will want to remember the name for later retrieval* Be 
careful not to copy a file over another student interview file 
you want to keep. The program adds '-att* to the end of each 
program nme which will make it unlikely that yau would write 
over anything but another file from this progrMn* After storing 
this data, you may then reload it, add additional data that Is 
collected and generate new and additional reports. 

7. FINISH, liake sure you have stored all data before exiting 
the program. Otherwise all new entries will be lost* 
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ICIABILnt MHYSIS 

FILE mm mmim mte " ii^i^) 

■••••iifiRILIASIlITY ANALYSIS FOI SCALE (S7A 
I OF um = 279.0 

STATlfllCSFK mn mifm STSDEV llMRMgLtS 

SMf K.^914 aS.^93 H.34i53 30 

ITBI-TOTAL frATIiTICS 



Jiiililili 



ICS 






C^CTEO 










MMMNCE 






ALPHA 




IF ITBl 


IF nm 


TDML 


MJLTIPLE 


IF nm 




OgLETEB 




cnraATioN 


DELATION 


DELETQ 


Al 


88,ni72 


19! ^U4 


0.272^ 


0.24441 


0.81124 


A2 


81.437^ 


211.32il9 


-4.22849 


0.25144 


0.8S84 


A3 


m.^i 


194.45MI 


0.327tt 


0.23724 


0.81847 


A4 


78.S3943 


iy.S3441 


9.^m 


0.28789 


0.817^ 


AS 


79,M774 


114.74514 


O.S2in 


0.34141 


o.niu 


Atf 


^.21U4 


1M.581S1 


0,51414 


0.40038 


O.n028 


A7 


77.7491I 


194,54834 


0.n444 


0.29527 


0.81280 


AB 


m.m^ 


194.87973 


0.17101 


0.21924 


0.81^1 


A? 


a. 13242 


211.4^84 


0.09514 


0.13424 


0.8141^ 


AID 


^.1I7S3 


1M.82293 


O.^IS 


0.44042 


0.8004A 


All 


M,2fS^ 


Il7.ltt93 


0,47410 


0.39124 


S. 80148 


A12 


7S.lt2M 


199.71420 


0.14015 


0.19442 


0.81554 


Ai3 


77.W774 


192.1^41 


0.37395 


0.31tf5 


0.^484 


A14 


7i.lS73S 


211.41477 


0,09334 


0.13943 


0.81708 


AIS 


m.nm 


192.97454 


O.SilN 


0.24173 


0.U924 


AU 


S0.IM93 


1M.4I27S 


o.SiSli 


G.^9 


0.00199 


A17 




183.^4 


0.^832 


0.472^ 


0.79824 


A18 


n.iiiii 


192.5S9R 


0.37579 


0.24^ 


O.SO^ 


A19 


m.um 


191.03731^ 


0.45184 


0.30145 


O.M4i2 


A20 


m.ism 


184.49341 


0.51448 


0,41298 


0.80037 


A21 


80,071M 


185.29711 


0.40219 


0.51121 


0.79819 


m 


80.34ISfi 


191.872K 


0.35400 


0.32024 


0.807K 


A23 


N,S8423 


197.82451 


0.23125 


D.28S14 


0.81194 


A24 


Ti.SUSS 


2tS.OI3Si 


-0.01292 


0.17154 


0.82034 


AIS 




194.0^1 


0.24774 


0.185M 


0.81142 


A2i 


mMm 


190.74918 


0.37458 


1.29293 


0.80447 


A27 


7S,159N 


211. OmS 


0.12898 


0.20Sn 


0.81413 


m 


mMm 


199.MII4 


B.147n 


0.in54 


0.81397 


AW 


73.08244 


193.M04S 


0.33181 


0.4399<' 


0.88147 


m 




192.90413 


8.37144 


0.24087 


0.80^19 
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FILE mm. immm mte - tmym) 

•••I ••■••Ri LIABILITY ANALYSIS FQI §CAL{ <§TA }ilflliiiii 

iELlABlLlTr mFFICIHTS 39 ITBfl 

ALPfH * 1.11404 STMMIZD Ttm fLm ■ t.mSl 
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APPBvlDIX I 

PROCEDURES FOR CODERS IW FR»1 OPSC^ 
FILE TO ATT PROQWH FILE 
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LPSihae oPTiCf^ii- sc^harsjiKJG worn ^■r-ri-ruoE 

THE FOLLOW I N@ STEPS ARE NECESSARY WHEN REORM^IIINO ATTITUDE 
SURVEY DATA FOR COlPILATIQN USING THE ATTITUDE PROS^i ON THE 
CO^tiODORE 64, t) BOTH TOCHER AND STUDB4T OPSC^ DATA MUST BE 
REFORMATEDi Z> THE DATA MUST BE COh^ERTED SO THAT OPS(^>l NltiBERS «MD 
CODES ARE EQUIMALB^ TO THOSE WHICH WOULD BE INPUT DIRECTLY. STEP ONE 
IS COMPLETED US I NO THE TWO PROG^MS WHICH FOLLOW. STEP TWO IS 
COMPLETE BY RUNNING THE PROORMi "ATT.COMyi". WHEN THE ATTITUDE 
CmUERSION PROGRAM IS RW, THE OUTPUT FILE WILL tmJE "-ATT" ATTACHED 
TC^ IT, THUS MAKING IT READY FOR LOADINQ INTO THE ATTITUDE PROGRAM FOR 
COIPILATION OF A REPORT. 



EORQ^rM I Z I hJQ "TE^CI-IER AT-ri-TLJDI 
QLJEST I Olvllsl^ I RE R-OR USE UU-TM 

PRIME FTN7? CFORTRW> PROGWMi 



•»« T.ATT.RE0R6 

»»» REORGANIZES OPSC^ DATA WITH 1ST COLUhW 
»•» INDICATING GIFTED <0> OR NOT <9> 

«»• AND 41 GIFTED AND SCHOOLING ATTITUDE RESPONSES 

PLACE THE WORD END AT THE mO OF EACH FILE 
»»# CHANGE FILE NAMES IN OP^ STATBiENTS 
CHA^CTER»129 SCM^l 
CHAW^CTER«72 L1,L2,SC 

OP^^I <4, FILE^'R-TA' .STATUS - 'NBJ' , ERR ^999> 

OPBsl <S, FI LEs' ROWAN. TCHR' .STATUS ^ 'OLD' ,RECL«1Z9,ER^998> 
9 READ <5,100> SC^l 

SC= S(^l < i3> 

IF <SC,EQ.'BMD'> GO TO 900 

Li - mC^l <22i22> 

L2 - SOW! <67tlQ7> 

WRITE<6.200> L1,L2 
100 FOW^T CA129> 
200 FORMAT <A1,A41> 

00 TO S 
99m PRINT 800, 'FAILURE 5' 

GO TO 900 
999 PRINT 800, 'FAILURE 6' 
800 FORMAT <A9,3X,I4> 
900 CLOSE <S) 

CLOSE <S> 

STOP 

BMD 
. BOTTOi . 
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SREORQi^KJ I Z 1 rMC3 STT IJJ> ElsJT ^s^TT I T U O E 
Ci U E ST I OrMM A IF^E P"OR USE UJITH 

PRIME PTN77 <FORTR«^> PROGRAM 



.TOP, 

«•» S.ATT.REORQ 

*»• OUTPl/T OF ATTITUOIS W GIFTID SCHOOLING 
««« COLUm 1 IS GIFTED (0> OR NQN (?> 

COLUMN 2 - 42 ARE ATTITUDE RESPONSiS 
•••ENTER INPUT AND OUTPUT FILE 
«•« WRITE mo AT THE BiO OF INPUT FILE 

CHARACTER*i86 SM^Il 

CIWRACTER»?2 L1,L2,SC 

OPB^ <6, FILE='R-SA' , STATUS = 'NEW', ERR 

OPB^ <§, FI LE^' ROWAN. STD' .STATUS - ' OLD' , RECL^l 8* , ER^998> 
S READ <5,100> 8CAN1 

SD°i SC<£^1 < i3> 

IF <SC.EQ.'END'> 00 TO 900 

LI = SC^l <22i22) 

L2 = SCMvJl <l37i> 

WRITE<^i200> LI ,L2 
too FOI^^T <A186> 
200 FO^ft^T <AI pA41 > 

GO TO 5 

998 PRINT 800, 'FAILURE 5' 
GO TO 900 

999 PRINT 800, 'FAILURE 6' 
800 FOW^T <A9,35<,I4> 

900 CLOSl <5> 
CLOSE <4> 
STOP 

. BOTTOM . 
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STAFF EW^LUATICW IfOTgWiaiJ 
iWD STAFF DATA COMPI L^TiCN hWiUAL 
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ellPTED f*^D TALEhTTED PROSIT 

iNTEi^'aEy PO^mi cwipilation pRos^i 



This program dt#ign.*ed to be an •xc#edi'ngl y simpi e 

approtch to compiling dat«^ath#red using the Gifttdand 
Talentfd Prograni Sta-f-F Inf o^^ niat i on InterMieui Form, 

To load this program « typfrf 



When the cursor appear^ s, typ . « | 



RUN 



When you press the mpaLCt bar , the main menu will appear. As 
wi th the MUCAPE progr&A, rou may now change the serein border by 
pressing the letter b, the «aE:reen background by pressing capital 
B, and the character* color- pressing c. 

1. LOAD A DATA SET ^UfeEADY B-NTERED, If you have already entered 
data, you would pre«s <F1>. You are then pronpted for the nam© 
of thf file you wish to load — It is important to note that this 

proflram automatically «ddft " ^staff to the title of any data 

stored on the disk, yh«n Yw want to load this data, the 
computer will add "-st^ff* *cz3 whatever you enter. This 
decriasts the likelihood thaflt files from on© program wi 1 1 be 
confused wi th files f rain another. 



2. BEGIN A NEW DATA SET. TtiB s option, selected by prtssing 
<Fi>, is identical to option <F3> eiccept for the fact that the 
memory is reset era&ing all pareMious entries. 

3. ADD TO AN OLD DATA SCT. WtMen <F3> <or <F2>) Is pressed, the 
computir prompts for *titpi«« from the Interview form. Education 
IS figured by simply cesuntin^ down from the top to the category 
selected. Enter the walutm ^or each of the seventein questions 
in sequence. When the pronpt appears 'Is this right?', 
C^REF"LJl_l_N' chtfcN to i nsure that you entered the data 
accurately'. The only i^ay to Ciorrect the data after you enter the 
letttpy Is to load ihm data on a word processor, count'over to 
the errant number, and belrig careful to enter the numbtr in the 
same space, replace it with t he correct numbed. To awold this 
complexity, be careful to ent ©r the data accurately. If you 
presi the letter n, yom will be able to go back and reenter th# 

STAAFF PAGE 1 
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d&ta fp©ni th^ i^tfiwrn on iMhich >'ou mad* your mimtak#« 



You ar© th^fi amked if you want to #nt#r another. Pressing 
th# letter y iiiill tak# ymu back through th# data entry m#quenc# 
while pressing thm letter n will take you back to the main menu. 

4, CW1PIL6 THE D^tTTA. An example of the report produced by tha 
compile data apt ftisn is attached. Uhen you press <F4>| you will 
be prompted for tirtie date and a title. These will appear at the 
top of your rtpor^* The three pieces of data between the two 
heavy lines r^epr^^ent the three pieces of Information to be 
tntered Into thm ^orogram eualuation as assessments of goal 
attainment. Ret^iBn the report for entry using the MUCAPE 
program. 

5. STORE A DATA S^TT. You will be amked to assign the data a 
name. Be careful about the name you select. The nmnm can be no 
more than 10 chikri^cters long. If the name you enter is longer 
than ten charaetr^^Sp additional characters wl 1 1 be tryncated. 
You will want t© ^^emember the name for later retrieval. Be 
careful not to c^p oy a file ouer another staff file you want to 
keep. The pragr^atfltm adds "-staff" to the end of each program nune 
which will make \\± unlikely that you would write over anything 
but another flit- fi*rom this program. After storing this data, 
>^ou may then rel p^^.^d it, add additional data that is collected 
and generate neuj ktmnd additional reports. 

7. FINISIHp MaK# t»ure you haue stored all data before pressing 
this key. Otheruii- se all new entries will be lost. 
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1. EDUmTION (check h i ghemt level mttained) 
[] Less than m Baehelor^'s degree 
C 3 Bach e 1 or ^ s degree 

C3 Bache1or''s degree «^1us additional credits 

C3 Fifth year completion 

[3 Fifth year plum..... 

C3 Masttr^s degree 

t] Master^s degree p1us««>«. 

13 Ph.D. 



TWINING IN GIFTED 
Cour seujork 

2. Number of courses specifically designed to deal with G^T — ^ — 

3. Number of credit hours associated ivi th these counts * 

UJorkshops 

4. Number of laorkshops .^.ttended 

p. Number of contact hours associated with uiorksho^i^ 

Cou r_s e ujor k i n the past tujo years 

6. Number of courses specifically designed to deal with GI^T - 

7. Number of credit hours associated with these coyriis ^ ^ - 

UJorkshopm i n the past two years 

8. Number of workshops attended - 

9. Number of contact hours associated with wor ksho^ f 

E<PERIENCE UITH SIFTED 

10. How many years have you been teaching special ccfittnt for S^T 
students - 

11* Estimate, roughly, the percentage of teaching t Im you allocatt 
to special actiyitles for gifted and talented stud%rts dur i ng the 
period specified in item 10 

SCHOOL SUPPORT 

12. Estimate the percentage of your time which is %ltocated to 
gifted and talentod programs which reflects an e^t^rtlsn of the 
number of man hours which would otherwise be utili%fdjn teaching 
students = 

13. For workshops attendee' in the past two years, whil percen tage of 
expenses were paid for by your school - 

14. For workshops attended In the past two ^^ears, filial perc^n tage of 
the time attended was during hours In which you WPM Id typ i cal 1 y be 
in school - 

15. On the average, how many hours per week do you ^ptnd working 
with gifted students in actiuities designated for Qifted 
students^ - 

1 6 . How many hours per week do you spend pr epar i r%g far ac t i v i t i es 
desi gnated for gi f ted students^_=, 

17. How many of these preparation hours are during actual school 
^'-•"f-r-— • Qg 



ERIC 



TlMf ON eiFTED ACTIVITIES DI^RY 



87 

o 

ERIC 



ACT I M I TY D I RY 

Tvachtr I 3 Studtnt t ] 

Enttr timtm In Iht following foriiat. 1iirt» hours and 20 minutts ^ 3h20sn 

htonda)^ Tutrnda^" ytdntmda>' thyrtdar Friday 

hrs in school _ , - - _ _- - 

hrm In QScT - - - ...^—i— 

hoyrs in gifttd progrMiithg which focus uponi* 

accelerating traditional coursew^K =m^^m^^ p«hh. 

gain i no broader Knoniltdgv - 

probleni solving ski lis .^^.^ ^^^m-^ mmmmmm 

general crtatlvlt^ — — h.mm 

crtatlMe products — mm*. .^^.m^ 

dtvtloping effectlMt attitudts - 

cultural tnrichraent - ' 

comnunicat ion skillm/social ski lis * __ - 

iiActlMities mmy focus on and count toiyard nort than one of the aboye citegQrl#s^» 
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APPENDIX L 

STUDENT IhWHMTORY ON ACTIMITIES f*4D COUNSELING 
MMslUAL fiHD INTEi^IB«J FORM 
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GIFTED mo TM.ENTED PROOmn 
STUDENT lNfEm^lB4 ON ACTIMITIE8 
AND C0U4SELINQ COHPIIATION FRQG^i 



This program uias d#sign#d to b# an #xc#^di ngl mimp1# 
approach to coiiiplling data gath#r#d using th# 6ift#d and 
Tal9nt9d ProgrMi Stud#nt InttrMitKn on ActiMiti#m and Counm#1ing. 

To load this progranis t^p#| 



Ulh#n th# cursor app^arm, typep 



Uh#n you press th# space bar, the main menu will appear. As 
with the MUCAPE programp ^'ou mmy now change the screen border b>^ 
pressing the letter bp the screen baclcground by pressing capital 
Bp and the character color by pressing c. 

1. LOAD A DATA SET ALRB^DY eNTERED. If you haMe already entered 
datap you would press <F1>, You are then prompted for the name 
of the file rou wish to load* It is Important to note that this 
program automatically^ mM% **slac* to the title of mny data 
stored on the disk. Ulhen r©u want to load this datap the 
computer will add ■-slac" to whateMer you enter. This decreases 
the likelihood that files frm one program will be confused with 
files from another progrui. 

2. BEGIN A NEU DATA SET. This optionp selected b^' pressing 
<F2>p is identical to option <F3> except for the fact that the 
memory is reset erasing all preulous entries. 

3. ADD TO AN OLD DATA SCT. Uhen <F3> Cor <F2>> Is pressedp the 
computer prmpts f^ entries from the interMlMi form. You are 
prompted for each of the twelue entries into the data form. When 
the prompt appears "Is this r 1 ght?" , CAREF^LJi^LY check to 
insure that >^ou entered the data accurately'. The on\y wmy to 
correct the data after you enter the letter is to load the 
data on a word processor p count OMer to the errant number p and 
being careful to enter the number in the s«ne space p replace it 
with the correct number. To auold this cOTiplexity^p be careful 
to enter the data accurately. If you press the letter n, xou 
Will be able to go back and reenter the data frsiL the form on 
which xou made your mistake. 
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You mr^m then arnk^d if ymu ujmnt to #nt«r anQther. pptmmfng 
th# 1#tt#r X mill taK# baelc thraugh th# datm tntrr m#qu#n€# 

Mhlltf prsmsing thm letter n mIII talce you bmcic to the mmin menu* 

4. COHPILE THl DATA. An example of the report produced toy the 
compile data option is attached, yhen ^ou press <F4>p xou iMill 
be prampted for the date and a title. These uiill appear at the 
top of xour report. Retain the report for entrx using the 
MUQAPE progrwi. 

5. STORE A DATA SET. You mill be aslced to assign the data a 
name. Be careful about the name you select. The name can be no 
more than 10 characters long. If the nme you enter is longer 
than ten charactersp additional characters mill be truncated. 
You mill mant to reMmber the nMie for later retrfeual. Be 
careful not to copy a file over another student interviem file 
you mant to keep. The progrm adds "-siac" to the end of each 
program name mhich mill make it unlikely that >^ou mould mr ite 
over anything but another file fr^n this program. After storing 
this datap you max then reload ftp add additional data that is 
collected and generate nem and additional reports. 

7. FINISH. Hake sure you have stored all data before eiciting 
the progrm. Othermise all nem entries mill be lost. 



rrAFF PAGE 2 



91 



ACTIUITIIS 

1 — ■- - - Perc@ntag@ of totml mchpal time in gift#d programs.. 
Percentage of time in gifted progranviii ng lyh i ch focuses uponi^ 

- - — accelerating traditionakl courseiMoric 
-^-r- -- gaining broader knOMledge 

- ^ probi em mol y i ng sk i 1 1 s 
>Hm--M general creatiyit>^ 

creatiue productm 

- deyeloptng effective attitudes 
-VHMM cultural enrichment 

- CQrnmun i cat i on sk I 1 1 %y%oc i a1 sk i 1 1 s 

* note total will be greater than 100 since sme ac t f v f 1 1 em focus 
on more than one« 



COLNSELING 

I believe that the quml i ty of vocational and career counmeling 1 
have recieved is| 

C ] e^cce 1 1 en t 

[ 3 good 

t 2 adequate 

C] mildix inadequate 

11 very Inadequate 

I believe that the quality of educational counseling 1 have 
rec i eved i s| 

C 3 estcel 1 ent 

C 3 good ^ 

C3 adequate 

[3 mildly inadequate 

C3 very inadequate 

1 believe that the quality of personal and social counmeling I 
have received lm| ■ ^ ' 

C 3 exce 1 1 en t 

E 3 good 

C3 adequate 

C 3 mildly i n adequate 

C3 very Inadequate 
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IWBsrrORY FOR PARB^S OF GIFTED STUDB^S 
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QLJEST I OrMrM^ I RE I rs|STRUC"r I OI%IS 



Im Do not ansujep on the quest i onnai res. All respanse^ should 
b# circled on the mttached answer sheet. 

2m The ansuier sheet is cut in half so that the husband and 
uiife max choose to cpmplete the questionnaires i ndependent 1 Xi 
expressing their op i n i on lui thout reyieui by the spouse. This 
is your choice. 

3. Using the si^e questionnaire but different answer sheets, 
each parent should respond to the quest i onna I re . > Then place 
only the answer sheets in the return enve1ope« Seal the 
venvelope and mail it» 

4s If one parent is absent, simply check the parent absent 
box and return it with your answer sheet. 

5. If you have any questionSi please cal 1 | 

John Klein, Ph.D. 

783-2530 
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GIFTED STUDB^ PARe^ QUEST! OM^l RE 



^ mtrong1>^ agree , A ~ agree smieuihatp ? ^ not mure if I agree 
or disagreep D — dfsagree sonieuihatp SD ^ strongly dlmagree. 

1 2 3 4 5 

A ? D SD i. I generally feel that I well informed by the school 
regarding special actiMltles and opportunities for 
gifted children. 

^ A ? D SD 2. Z haMe had sufficient opportunities for Input Into the 

activities for gifted and talented students. 

A 7 D SD 3. I hawe found resistance in my school district to 
express I ng my op I n i ons regardi ng programm i ng for 
gifted students 

SA A ? D SD 4. The mchool rarelx takes sufficient inltlatlMe in 

getting Information about the gifted progruns to the 
parents of gifted students. 

^ A ? D SD 5. It is alright to have after school p'rogruns for gifted 

studentsi but these students should not be released 
^ from their regular classroom responsibilities. 

SA A ? D SD 4, Th^ mind that can produce a quick answer to almost 

every question may yet need training toward 
self-criticism and rethinking of first impulses. 

^ A ? D SD 7, Suppression of intellectual controversy and unresolved 

differences of opinion in the classroom Is the 
responsibility of the teacher. 

SA A ? D SD 8. It is appropriate to spend substantial amounts of 

additional money to provide special educational 
experiences for gifted and talented students. 

^ A ? D SD 9, It IS not fair that gifted children are offered 

special educational opportunities merely because of 
the i r h i gh i n te 1 1 1 g«?nce and ach i evement . 

SA A ? D SD 10. High intelligence is a characteristic which interferes 

with comnon sense. 

SA A ? D SD 11. 1 would prefer that my own children be very mentally 

gifted. 

SA A ? D SD 12. It Isn^t fair not to require certain assignments of 

gifted children mere 1 y because^ achievement^ tests 
indicate they have already mastered the content. 

SA A ? D SD 13. Teachers should have students write papers on topics 

that are chosen by the teacher, 

SA A ? D SD 14, Mery bright children are usually impractical. 

SA A ? D SD 15. Superior intellectual ability c^nmonly leads to 

emot i onal i nstabi 1 i ty . 
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Parent Questionnaire Page 2 

1 2 3 4 S 

SA A 9 D BO I4m Sifted and tmlented program mhould be funded in the 

%mm^ manner that funds are allocated to handicapped 
1 earnerm. 

SA A ? D SD 17, Special progrMi© for the gifted are necessary to 

prewent the restr i c t a on of the gifted child^s learning 
process. 

SA A ? D SD 18.* Creatiyity in children should be encouragedp euen 

though it may be at the expense of classroom order and 
di sc i pi i ne at t imes, 

SA A ? D SD 19p For the most part, gifted students merely need to get 

more of uihat average students are learning^ 

SAA?DSD 20. It is undemocratic to progide gifted children iMith 

educational situations UJhach differ from those of the 
regular school progrMi« 

SA A ? D SD 21* Mery intelligent children are generally less friendly 
\ and iMarm than other children. 

SA A ? P SD 22, I would rather haye children who are athletically 

gifted than mentally gifted. 

SA A ? D SD 23. The gifted can deMelop their potential in a 

conMentional programi special programs should focus on 
those who need help in mastering the basics. 

SA A ? D SD 24. I believe a teacher should not giue a student credit 

for an answer which was a correct response to the test 
quest I on, but was not the ansvjer the teacher was 
seeking based upon what had been taught. 

SA A ? D SD 20. Intellectually gifted children are generally less 

happy than auerage children. 

SA A ? D SD 2^. A teacher should try to get all students to solue math 

problems by the same method, euen if the student^s own 
method works. 

SA A ? D SD 27. Ch I 1 dren frequent 1 y appear to be gifted because they 

develop one capability at the expense of another. 

SA A ? D SD 28. eifted children, on the aMerage, are superior in 

physical, emotional, and social adjustment. 

^ A ? D SD 29, Sifted children should always remain with their 

chronological age group for the sake of emotional 
adjustment. 

SA A ? D SD 30. If It^s good for the gifted, It's c?ood for all. ' 

SA A ? D SD 31. Gifted students are frequently more motivated to learn 

than average students. 
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Par#nt Questionnaire Page 3 



1 2 3 4 5 

SA A ? D SD 32* Gifted students are often responsible for feelings of 

inadequacy among average studentm. 

SA A ? D SO 33« The money that taxpayers pay for special programs for 

the gifted uiitl be returned in the impact Nell 
educatedi gifted indfMiduals haue on society^ 

^ A ? D SD 34, When a gifted student tries to tell the class how a 

concept in one class Is almost the same as a similar 
concept in another class, the teacher should stop the 
mtudent in order to prevent confusion in the class. 

8A A 7 D SD 35- Students succeed if they act as if they like the 

teacher. 

SA A ? D SD 36- Students mucceed if they kncM hw to impress the right 

people- 



m 


A 


9 


D 


SD 


37. 


Students 


succeed 


if 


they 


knouj 


hwi to take testm. 


SA 


A 




D 


SD 


38- 


Studentm 


mucceed 


i f 


they 


iMorlc 


real 1 y hard- 




SA 


A 




D 


8D 


39. 


Students 


succeed 


if 


they 


are 1 


i n t e 1 1 i gen t or 


tal en ted. 


SA 


A 


? 


D 


SD 


40- 


Students 


succeed 


i f 


they 


are i 


n terested i n 


1 i^arn i ng. 


SA 


A 




D 


SD 


41 . 


Studentm 


mucceed 


1 f 


they 


haue 


the oppor tun i 


ty to 














attend an 


e^cce 1 1 en t 


mchool system- 




SA 


A 


7 


D 


SD 


42. 


It Im very Important 


f or 


schools to prepare 


us for 



Jobm that uji 1 1 gi ve us a comf ortabl e 1 I vi ng. 

SA A ? D SD. 43. It im uery important for mchool m to prepare urn for 

Jobm that uiill give us long uacatlons ^ nd money to 
travel t 

SA A ? D SD 44. It is very important for schools to prepare ume for 

Jobs that will give us plenty of free time. 

SA A ? D SD 45s It im very important for schools to give us the skills 

'that ujI 1 1 get us top Jobs Mii th high status. 

44* I have the folloMJing suggest i on<m> for improving the county 
program for gifted and talented mtg dents. 



CS Mother 
£3 Fathtr 

[ 3 Fiirent unauai 1 abl #? 

[3 ma1# child C3 female child 

SA ^ mtronglx agree 

A — agr@# 

? ^ not sure 1 agree 

P ^ dtmagr#^ momeuihat 

SP — mtrongly disagree. 



1 . 




A 




D 


SD 


2-, 


SA 


A 




P 


SD 


3, 




A 




D 


SD 


4» 


SA 


A 




D 


SD 


Si 


SA 


A 




D 


SD 


6* 


SA 


A 




D 


SD 


7p 


^>SA 


A 


7 


D 


SD 


8* 


SA 


A 




D 


SD 


9. 


SA 


A 


? 


D 


SD 


1 0 m 


SA 








SD 


11. 


SA 




? 


p 


SD 


12. 


SA 








SD 


13. 


SA 


A 






SD 


1 4 




A 




D 


SD 


1 5 


SA 






Q 


SD 


16. 


SA 


A 




D 


SD 


17. 


SA 


A 


7 


p 


SD 


1 8 i 


SA 


A 


7 


D 


SD 


1^- 


SA 


A 


7 


D 


SD 


20 . 


SA 


A 


7 


D 


SD 


21 . 


SA 


A 


7 


D 


SD 


22. 


SA 


A 


7 


D 


SD 


23. 


SA 


A 


7 


D 


SD 


24* 


SA 


A 


7 


D 


SP 


25 . 


SA 


A 


7 


D 


SP 


26. 


SA 


A 


7 


D 


SD 


27. 


SA 


A 


7 


D 


SD 


28. 


SA 


A 


7 


P 


SD 


29, 


SA 


A 


7 


P 


SD 


30 . 


SA 


A 


7 


D 


SD 


31 . 


SA 


A 


7 


P 


SD 


32. 


SA 


A 


7 


D 


SD 


36, 


SA 


A 


7 


D 


SP 


37. 


SA 


A 


7 


P 


SP 


38. 


SfH 


A 


7 


P 


SD 


39, 




A 


7 


P 


SD 


40 . 


SA 


A 


7 


D 


SD 


41 . 




A 


7 


P 


SD 


42. 


SA 


A 


7 


D 


SP 


43. 


SA 


A 


7 


D 


SD 


44. 


SA 


A 


7 


P 


SD 


45. 


SA 


A 


7 ^ 


D 


SD 



^ (W^SWER SHEET 

- code 

13 Mother 
E3 Father 

13 Parent unaMailable? 

^3° of child 
[3 male child 11 female child 

^ ^ strongly agree 

A ^ agree . 
? ^ not sure if I agree 

D ^ disagree sameujhat 
SD — strongly Ulsagree. 



1 , 
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7 
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SD 


2. 


SA 
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7 


D 


SD 


3. 


SA 


A 


7 


D 


SD 


4. 


SA 


A 


7 


D 


SD 


5. 


SA 


A 


7 


D 


SD 




SA 


A 


7 


D 


SD 


7. 




^ A 


7 


D 


SD 


8. 




A 


7 


D 


SD 


9, 


SA 


A 


7 


D 


SD 


10 . 


SA 


A 


7 


D 


SD 


1 1 . 


^ 


A 


7 


D 


SD 


12. 


SA 


A 


7 


D 


SD 


* 3 . 


SA 


A 


7 


D 


SD 


1 4 . 


SA 


A 


7 


P 


BP 


15p 


SA 


A 


7 


P 


SD 


16. 


SA 


A 


7 


D 


SD 


17, 
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7 
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SD 


18. 


SA 


A 
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SD 


19. 


SA 
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SD 


20. 


SA 


A 
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D 


SD 


21 . 


SA 


A 
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D 


SD 


22. 


SA 


A 
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D 


SD 


23. 


^ 


A 


7 


D 


SD 


24. 


SA 


A 


7 


D 


SD 


25. 


^ 


A 


7 


P 


SD 


26. 


SA 


A 


7 


D 


SD 


27. 


SA 


A 


7 


D 


SP 


28. 


SA 


A 


7 


D 


SD 


29. 


SA 


A 


7 


D 


SD 


30 . 


SA 


A 


7 


D 


SP 


31 . 


SA 


A 


*^ 


D 


SD 


32. 


SA 


A 


7 


D 


SD 


36. 


SA 


A 


7 


D 


SO 


37. 


BA 


A 


7 


D 


SD 


38. 


SA 


A 


7 


D 


SD 


39. 


SA 


A 


7 


D 


SD 


40 . 


BA 


A 




D 


SD 


41 . 


^ 


A 


7 


P 


SD 


42. 


SA 


A 


7 


D 


SD 
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MASTERY OF SPECIFIC CONTB^ DOMAINS 



Th# method ia# «r# curp@nt1>^ using to evaluate gift#d and 
ta1#nt#d prpgrms in yaur mehool « p#rmi tm the use of subject iM# 
emtlmatem to augnient or replace object i ue amsessments* In thim 
eMalyat ion project «ui# uiM! be conecting subject iue estimates in 
areas where time constraints preclude the collection of object i ye 
assessrnen ts« Mastery of specific content domains Is one such area 

A specific content domain refers to a actlMitles In mhlch the. 
student studies' a specific area of content not uilthin the ccmnon 
curriculmi e.g. c^puter skllisp a language, Oreek mythologyf 
calculusp etc. 

Mastery refers to the f ol 1 ow i ng . First, assume that you had 
set up criteria associated with a specific content domain prior to 
study of that content domaini these criteria appropr i ate to the 
study time interval and sufficiently challenging to the gifted 
child. Then assess the port i on of those criteria that haue been 
mastered by the student. 

Please follow these steps In estimating mastery of specific 
content domains for students. Record your responses on the back of 
this sheetp attaching additional sheets if necessary. 



Teacher ^s Hpmr ■ 

1> What is the total number of students in the Gifted 1^ Talented 
Program who participate in GIsT act iui ties supervised by you. 



2> yhat number of these students have participated In activities 
designed to achieve mastery of a specific content domal n -: — 

3> On page two in column onep list all students who have 
participated In activities designed to achieve mastery of a specif 
content dcmaina 

4) In column two, specify the content domain each individual 
stud I ed . 

5> In column three , what portion of the criteria for mastery of th 
spec Ific content doma I n were mastered by the 1 nd i v 1 dual . Your 
cr i ter i a may or may not have been we 1 1 f ormu 1 ated wh lie the actlvi 
was underway. For the sake of this estimationp consider a set of 
hypothetical criteria appropriate to the time Interval and 
sufficiently challenging to the gifted child. 
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I; 



Nafne 



H^^mttry o# Sp#ctfic Content Domains Pag@ 2 

Cont#nt Dmnain Percent Mastery 




EiftBd and TaleritSd pragram Evalue*, ^ nr. 
CDmputer Prsaram Erreta 

STAFFS 

* Stmff Training Reporti Pm is, inaccur^m^- :?ly rer rts □arcant 
houra for praparatiQn as zero regardisss cf - irs l laui^ci . 

Correction: Load tha progrmm by ente:ring the fallL;*?^ing 
stetement uihile the program is in the CBfl" d\L'< drxv^. 

LOAD **STAFF'VB 

Wai^ until the iDading pracmmm has begun. 

Type; 

LIST 403S 

This line shpuld appean 4t032 PCS:? = PCs:? + pA/N 
*..^yps B?:aatly as it appeare*; 

4032 PC3? - P':3;' + PA^IOC/N 
Save the sorrBcted program by typing; 
SAUE "QO: STAFF 

*NotB. If ypu need tc change rare than one copy; simply insert 
each nsu Dopy and ^ee^:Boute tl^e save command. This can be done 
most easily by mcving the curc.or bacl: up to the save line, 
putting in the neuj disk to be Dorrected, and pressing return. 
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